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 The School of Education and Graduate Studies at Valley City State University believes an effective teacher 

is able to establish rapport with students and provide a nurturing, caring environment conducive to personal 

development.  The teacher should be a person who has a love for learning and an adequate command of basic 

communication skills, as well as reasonable knowledge and skills in a field of study.  An effective teacher should 

also be able to activate student energy to work toward a more just and humane social order. 

 

 The content of the teacher education curriculum at Valley City State University reflects what effective 

teachers need to know and should be able to do.  The curriculum is designed to provide and develop the appropriate 

skills, knowledge and attitudes needed by teachers.  Clinical experiences, tests for admission to teacher education, 

and tests for licensure contribute to the screening and evaluation of preservice teachers.  The model that explains the 

Teacher Education Program at VCSU appears in the beginning of this handbook. 

 

 The goals for Valley City State University student teachers are achieved through the policies and 

procedures presented in the student teaching handbook.  By following the ideas and procedures presented in the 

student teaching handbook, it is expected that the candidate will successfully complete student teaching and continue 

to grow and develop toward becoming a more effective teacher.    

 

Irene Groth     Alan Olson 

School of Education and Graduate Studies   School of Education and Graduate Studies 

Administrative Assistant   Director of Student Teaching 

irene.groth@vcsu.edu   al.olson@vcsu.edu 

Telephone: 701-845-7196   Telephone:  701-845-7169    
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VALLEY CITY STATE UNIVERSITY  

Teacher Education Program 

 

Mission and Objectives 

 

 The mission of the School of Education and Graduate Studies is to prepare preservice candidates to become 

competent teachers capable of making sound decisions in the areas of elementary education, secondary education, 

middle school, early childhood, and reading.  Preservice candidates need to be skilled in teaching and guiding 

students from varying backgrounds who possess a multitude of unique experiences, strengths, and needs.  The 

teacher education program is built upon the belief that competent teachers are knowledge-based decision makers.   

 

Goals 

 

 The broad goal of the teacher education program at Valley City State University is to prepare entry-level 

teachers who:  (1) are capable of teaching and guiding students of varying backgrounds, strengths, and needs; (2) are 

competent decision makers; (3) skilled in planning, implementing, and evaluating learning experience for students; 

(4) view decision making as a reflective process; and (5) accept the view that professional growth and development 

is an on-going, never-ending process. 

 

 The teacher education program can be described as having three major domains.  The overall goal of each is 

as follows: 

 

 Domain I - General Studies:  To help preservice teachers acquire a broadly-based liberal arts education 

needed in order to function as informed members of our society and within the teaching profession. 

 

 Domain II - Specialty Studies:  To prepare preservice teachers who possess strong backgrounds within each 

subject area they will teach. 

 

 Domain III - Professional Studies:  To prepare preservice teachers who are able to function effectively in a 

variety of educational settings and with students of diverse backgrounds, abilities, and needs. 

 

 

Abilities  

 

 The following twenty objectives provide direction for the design of the teacher education program.  The 

program is designed to prepare entry-level teachers who: 

 

 1. are competent in the communications skills of listening, reading, writing, and speaking; 

 

 2. possess the content knowledge, curricular view, and pedagogical skills needed to be effective teachers 

in their specialty fields; 

 

 3. possess an understanding of the leading theories of human learning and behavior; 

 

 4. are able to effectively plan and implement learning experiences which provide for students' individual 

needs, interests, and learning styles, including those of exceptional and minority culture students; 

 

 5. can effectively use a variety of teaching strategies; 

 

6. have knowledge of teaching/learning strategies which promote the ability of students to think critically; 
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 7. are aware of the importance of teachers modeling methods and techniques, which they want their 

students to learn and use; 

 

 8. possess the knowledge of how to motivate students to want to learn; 

 

 9. can effectively use modern technology to enhance student learning; 

 

 10. believe in the critical importance of basing professional practice and decisions on research, the writings 

of theorists, an accepted professional practice; 

 

 11. can utilize a variety of procedures to evaluate students' learning necessary for professional decision-  

  making; 

 

 12. possess a basic understanding of the various stages of human growth and development; 

 

 13. strive to develop within students the disposition that learning is a life-long pursuit; 

 

 14. respect the rights and privacy of students and conduct themselves in ways consistent with their 

responsibility of helping to prepare people for a productive life in our democratic and pluralistic 

society; 

 

 15. have an awareness of the importance of helping students develop and maintain positive self-concepts; 

 

 16. are aware of the importance of professional and personal characteristics of effective teachers, such as 

dedication, enthusiasm, cooperativeness, responsibility, and ethical behavior; 

 

 17. possess the knowledge and skills to be effective classroom managers; 

 

 18. possess the ability to effectively communicate with learners, parents, other educators, and members of 

the community-at-large; 

 

 19. are knowledgeable about the school as an institution in American society, including the historical, 

sociological, philosophical, and political foundations of education; and 

 

 20. are reflective thinkers who possess the philosophy that professional development is an on-going, never-

ending process. 

 

Decision Making 

 

 Many of the decisions educators make relate to the teacherôs ability:  (1) plan, (2) implement, (3) evaluate, 

and (4) reflect upon what they know and are able to do. These components of the VCSU conceptual framework are 

emphasized throughout the program and the candidatesô field experiences.    

 
Plan 

 

 While planning, the teacher must make decisions regarding areas such as, goals and objectives, the degree of 

background building required, connections to standards and curriculum, specific materials and methods to use.  The 

planning of instruction is based upon knowledge of the subject matter, the students in the classroom, and the 

curriculum goals. 
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Implement 

 

 The implementation function requires the teacher to carry out the plans that have been made.  During the 

actual teaching phase numerous decisions need to be made, often quickly, as the teacher responds to studentsô 

reactions, comments, and instructional needs.  Teachers learn to value the development of their studentsô critical 

thinking, problem solving, and performance skills. At times these skills require a variety of instructional strategies, 

questioning skill, and teacher flexibility to come to the surface. As a result, modification of prepared plans becomes 

the rule rather than the exception.  Examples of models of instruction are discussed later in the handbook. 

 

Evaluate 

 

 During the evaluation phase of decision making the teacher needs to determine the degree to which the 

instructional objectives were attained.  Teachers must apply ongoing formal and informal assessment strategies to 

identify what and to whom re-teaching is required, and to what level of understanding the students have learned the 

skill or content from the experience. Evaluation information must be recorded to identify student strengths and 

monitor progressive student growth.  

 

Reflection 

 

 Planning, implementation, and evaluation are done by using feedback in a reflective manner.  During the 

entire process it is essential the decision maker realizes that professional growth and development is continuous. 

 

VALLEY CITY STATE UNIVERSITY  

TEACHER EDUCATION MODEL  

 

 

 

Theme:  Teacher as a Knowledge-Based Decision Maker 

 

The teacher education unit provides teacher preparation candidates with varied models of instruction. 

 

 The Teacher Education faculty members utilize a variety of teaching methods.  Faculty systematically select 

the models of instruction that are best suited for the courses they teach.  Frequently, models of instruction will be 

combined depending upon the course objective(s), the personality of faculty members, and the needs of the students.  

The instructional models used by the faculty in the unit are briefly described. 
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 The lecture method is typically associated with lower levels of cognition.  With this method, learners are 

viewed, primarily, as receivers of knowledge.  At VCSU, this method often involves PowerPoint presentations or 

other special technology. 

 

 The guided discovery method is used to promote learning outcomes involving application and analysis.  The 

instructor uses this method to guide the student to desired responses and outcomes.  Instructors must utilize effective 

questioning strategies and strive to obtain active student participation and interaction. 

 

 Inquiry learning is considered one of the most intellectually stimulating and valuable modes of learning.  It 

is associated with the synthesis and evaluation levels of cognition.  Inquiry involves students in identifying content-

related problems, generating hypotheses or tentative solutions to the problems, gathering and analyzing data to arrive 

at a tentative conclusion.  The inquiry strategy is an excellent means of helping students develop decision making 

and independent learning skills and provides them with an opportunity to practice higher order thinking skills. 

 

 Mastery learning is an individual approach that lends itself to implementation in a traditional environment.  

The mastery model begins with the preassessment of the student's knowledge or ability followed by instruction 

leading to the mastery of the learning objective(s).  The evaluation phase of mastery learning enables the teacher to 

determine whether or not the student has mastered the material and is ready to go on.  Mastery learning, with its 

alternative learning activities, is also an effective way to provide for learning opportunities compatible with the 

learner's unique learning style.  The mastery learning model requires reflective thought at multiple stages and also 

supports the other three teaching model areas of planning, implementing, and evaluating learning experiences. 

 

 Cooperative learning is a teaching/learning strategy that fosters group cooperation and interaction among 

students.  Cooperative learning strategies encourage students to work together and promote positive intergroup 

attitudes. 

 

 Differentiating Instruction consists of the efforts of teachers to respond to variance among learners in the 

classroom. This method of instruction encourages teachers to reach out to individual students or small groups of 

students to vary his or her teaching in order and create the best learning experience possible.  

 

 Reflective teaching is a critical element within our knowledge-based decision maker model.  It supports the 

view that professional development is a life-long process.  We agree with John Dewey (1933) when he stated, "We 

do not actually learn from experience as much as we learn from reflecting on experience."  In the beginning stages of 

the program, reflection on the process of teaching/learning happens through early field experiences, videotaping of 

classroom learning activities, and microteaching.  Student teaching is the final field experience in which teaching and 

learning is followed by reflective thought, which may lead to re-planning, re-teaching, and re-evaluation at the next 

opportunity. The reflective thoughts may also be journal writings or written reminders on a plan of how the lesson or 

unit may be taught more effectively in the future. 

 

Delivery of Curriculum  

 

 The program provides an opportunity for candidates to acquire entry-level teaching knowledge and skills 

through university courses, clinical experiences, and field experiences.  Some of the clinical types of experiences 

take place in university classrooms, but the majority of the experiences occur in grades K-12 public school 

classrooms. 

 

 Field experiences commence during the sophomore year and continue through the senior year.  Student 

teaching, a ten-week experience, is completed during the senior year and is the apex of the entire teacher preparation 

program. 

 

 Courses and field experiences are organized into three broad areas--foundation studies, specialty studies, 

and professional studies.  The preparation of preservice teachers is closely guided by the university faculty and 

cooperating public school classroom teachers.  A carefully designed method to provide instruction and experiences 

includes a multi-method system to provide feedback to and evaluation of the preservice teachers' learning and 

performance. 
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TERMINOLOGY  

 

 

Student Teacher ï is a university student who has been assigned to a cooperating school by a teacher-preparation 

institution to acquire practical teaching experience during a specific period of time, under the direction of one 

or more cooperating teacher(s) and a university supervisor. 

 

 

Cooperating Teacher ï is a fully qualified teacher in an accredited school who guides the development of, and 

assists with the supervision and evaluation of, a student teacher. 

 

 

University Supervisor ï is a professionally qualified representative of VCSU, who visits, consults with, and 

evaluates the progress of, a student teacher during the student teaching practicum in the cooperating school. 

 

 

Cooperating School ï is a public school that works jointly with the university to direct the teaching activities of a 

student teacher. 

 

 

Student Teaching ï is the period of directed teaching experience under the guidance of a cooperating teacher and a 

university supervisor. 
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ADMISSION TO STUDENT TEACHING  
 

 Candidates preparing for student teaching must follow education policy by applying for admission to 

student teaching in the Education Office.  Applications for student teaching must be made on forms obtained from 

the Director of Student Teaching during the semester prior to the candidateôs student teaching semester. 

 The following areas are considered when screening applicants for student teaching:  grade point average, 

Pre-professional Skills Test scores, physical ability to teach, advisor approval, faculty recommendations, written 

expression, speech ability, evaluations of performance in Introduction to Elementary and Secondary School 

Teaching, methods practicum experience and approval of  Division Chairperson, social recommendation from the 

Vice President of Student Affairs, a criminal background check, and completion of an interview with the Director of 

Student Teaching.  It is the policy of the Teacher Education Committee that students must receive acceptable 

recommendations from all pre-student teaching field experiences and meet all the requirements of admission to 

student teaching and teacher education.  The Teacher Education Committee makes the final decision approving 

applicants for student teaching.   

    Once an assignment has been made, the student teacher, cooperating teacher, and university supervisor will 

be asked to sign an agreement to work toward successful completion of the student teaching experience. Student 

teachers agree to provide evidence of personal liability insurance by joining the Student National Education 

Association (SNEA) or by a private insurance policy; the student will present proof of such insurance prior to the 

first day of the semester of student teaching. Upon completion of student teaching, candidates are required to 

complete a portfolio, teacher education exit survey, and meet the appropriate state required testing to be 

recommended for licensure in North Dakota. 

 

ASSIGNMENT OF STUDENT TEACHERS  

 

 Student teaching assignments are made through the combined efforts of the Director of Student Teaching, 

representatives of public schools, and the approval of the Teacher Education Committee.  Accredited schools in the 

Valley City area have agreed to serve as cooperating schools.  In making placement assignments, first consideration 

is given to obtaining a location that provides the best possible educational experience for the student teacher.   

 Valley City State University communicates its goals for student teaching and other field experiences 

through collaboration with liaison teachers and/or school administrators in the surrounding area schools. 

 

SELECTION OF COOPERATING TEACHER S 

 Through the efforts of Valley City State University student teaching personnel and cooperating school 

personnel, cooperating teachers are selected who will best facilitate the professional growth of the student teacher.  A 

cooperating teacher is an experienced practitioner who has volunteered to accept this added responsibility and is 

capable of providing the optimum learning experience and guidance for a particular student teacher.  The 

cooperating teacher must meet the requirements of the North Dakota Student Teacher Guidelines.  Cooperating 

teachers will be asked to review the responsibilities of a cooperating teacher, as presented in the Handbook for 

Student Teaching, and sign an agreement to cooperate in the student teaching program.  The agreement will help 

delineate the roles of the parties involved in the student teaching assignment. 
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