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The School of Educatioand Graduate Studies Vdley City State University believean effective teacher
is able to establish rapport with students and provide a nurtwaming environment conducive to personal
development. The teacher should be a person who has a love for learning and an aciegquetd of basic
communication skills, as well as reasonable knowledge and skills in a field of study. An effective teacher should

also be able to activate student energy to work toward a more just and humane social order.

The content of the teacher edtion curriculum at Valley City State University reflects what effective
teachers need to know and should be able to do. The curriculum is designed to provide and develop the appropriate
skills, knowledge and attitudes needed by teachers. Clinical erpes, tests for admission to teacher education,
and tests for licensure contribute to the screening and evaluation of preservice teHobensdel that explains the

Teacher Education Program at VCSU appears in the beginning of this handbook.

The goas for Valley City State Universitgtudent teacheie achieved through the policies and
procedures presented in the student teaching handbook. By following the ideas and procedures presented in the
student teaching handbodkis expected that the caiddtewill successfully complete student teaching and continue

to grow and develop toward becoming a more effective teacher.

Irene Groth Alan Olson

School of Education and Graduate Studies School of Education and Graduate Studies
Administrative Assistant Director of Student Teaching
irene.groth@vcsu.edu al.olson@vcsu.edu

Telephone: 70B45-7196 Telephone: 70B457169


mailto:irene.groth@vcsu.edu
mailto:al.olson@vcsu.edu

TABLE OF CONTENTS

Page
Teacher Education Program Mission and Objectives ............cc.ceeen. . . eeéé
TerminolOgY .....eeeeiiiiiiiiiieei e . . .5 .
Admi ssion to Student Teachlng . 6.
Student Teaching ......cccccooveeiiiiiiiii e YA
Cooperating Teacher .12.
University Supervisor .... - .15,
Final CommeNntS .......cooooiiiiiiiiiieeeee e - T Y
Appendix . . . . . O e I
Sample of Lesson PIan Outlme e . e ... 20
Petition & Appeals Process for Teacher Educa’uon. e e ... 21.
Criteria for Licensure Recommendation ............ccccccevevviierianens .. e, .
North Dakota Educator's Code of 2B24h
Agreement of Duties and Responsibilities .......... . e e . . . . .. .25.
Student Teaching Observation Report .......... . . . . . . . . . . .26. .
Evaluation of Student Teaching Progress........ . ... 27128

Specific Content Progress Evaluatlon Forms
Designel to learn more about candidate content knowledge
ElementaryEducatio é é é éééééééééééééeéééeéérn

Early Childhood ééééeéécéécéeéécéélp
Art éééééécéeéécéecéecéécéecéeéeéecad
Business ééécééeéécééecécéécéecécéxxr
English éééécééeééécééecéeéécéeéecécéds
Hi st ory/ Social Science éééééeééésid
Math éééécééeéécéécéecéécéecéecéeécésdd
Musi c €éécéeééécééecéecéécéecécecéeécés
Physical Education/ Health ééé¢ééex
Science €éécééecéeéécééecéeeéécéceceéss
Spani sh éeéééeééécéecéecéécéecéecééceéld
Technol ogy éERERRICIcERE e cééecéeééé 40
Student Teacter Final Evaluation Form . . .41,
Specific Content Evaluathorms
Designel to learn more about candidate content knowledge
Elementary Educatioda é € ¢ é é 6 é é 6 éééeéééééeéééé 42
Early Childhoodt ¢ € é 6 6 é 6 ééécéeéééeééééeééé.d3
Ateé éééeééééeéécéecéecééecéecéecééece. 44
Businese é 6 6 éééécéeéécéecéeceééecéeeée.ds
Englishe é ¢ 6 ééééecéécééecéecéécéecééeééc 46
Hi st ory/ Social Science ééééeécéeéées
Mathé é 6 éééééeééééecéecéecéeéécéecée 48
Musi c €ééééeécécéecéecééecéeceéecéec.edd
Physical Education/ Health ééeééééése
Science €é€ééécéecéeéécéecéeceeécéeceérd
Spani sh éeééééeééécéecéecéécéecéecééceeér
Technol ogy Education ééééééécécécééss
Professional Disposition Form ¢é&é54

é

D D D D D D D D -

o D D -

™

(O NNONNONNONNONNON
D O D D D

0N

o D O -

o8

o)

@ D D -

o)

D D D D D

D D
[ONNON
D D
D D
M D
[ONNON
[ONNON

[ONNONNON

N

D

IO

N

o)

N

N

o}

™

IO

N

™

0N

D

o}

o8

IO

N

IO

0N

o8

o8

D

0N

D

0N

D

[N

0N

N



VALLEY CITY STATE UNIVERSITY
Teacher Education Program

Mission and Objectives

The mission of the School of Educatiand Graduate Studiésto prere preservice candidatEsbecone
competent teachers capable of making sound decisions in the areas of elementary education, secondary education,
middle schoolgarly clildhood, and reading Preservice candidat@eed to be skilled in teaching and guiding
students from varying backgrodsmwho possess a multitude of unique experiencesigitrs, and needs. The
teacher ducationprogram is built upon the belief that competent teachers are knowbedgd decision makers.
Goals

The broad goal of the teacher education program atyW@lky State University is to prepare enteyel
teachers who: (1) are capable of teaching and guiding students of varying backgrounds, strengths, and needs; (2) are
competent decision makers; (3) skilled in planning, implementing, and evaluatingdesxparience for students;
(4) view decision making as a reflective process; and (5) accept the view that professional growth and development
is an ongoing, nevetrending process.

The teacher education program can be described as having three majarsdofing overall goal of each is
as follows:

Domain |- General Studies: To help preservice teachers acquire a biss#y liberal arts education
needed in order to function as informed members of our society and within the teaching profession.

Doman Il - Specialty Studies: To prepare preservice teachers who possess strong backgrounds within each
subject area they will teach.

Domain Il - Professional Studies: To prepare preservice teachers who are able to function effectively in a
variety of edicational settings and with students of diverse backgrounds, abilities, and needs.
Abilities

The following twenty objectives provide direction for the design of the teacher education program. The
program is designed to prepare edéyel teachers who

1. are competent in the communications skills of listening, reading, writing, and speaking;

2. possess the content knowledge, curricular view, and pedagogical skills needed to be effective teachers
in their specialty fields;

3. possess an understhing of the leading theories of human learning and behavior;

4. are able to effectively plan and implement learning experiences which provide for students' individual
needs, interests, and learning styles, including those of exceptional and minauity stultents;

5. can effectively use a variety of teaching strategies;

6. have knowledge of teaching/learning strategies which promote the ability of students to think critically;



7. are aware of the importance of teachers modeling methods amibteedy which they want their
students to learn and use;

8. possess the knowledge of how to motivate students to want to learn;
9. can effectively use modern technology to enhance student learning;

10. believe in the critical importance of basing fessional practice and decisions on research, the writings
of theorists, an accepted professional practice;

11. can utilize a variety of procedures to evaluate students' learning necessary for professional decision
making;

12. possess a basic undtnding of the various stages of human growth and development;

13. strive to develop within students the disposition that learning is-bolif pursuit;

14. respect the rights and privacy of students and conduct themselves in ways consisteairwith th
responsibility of helping to prepare people for a productive life in our democratic and pluralistic
society;

15. have an awareness of the importance of helping students develop and maintain posttbreespif;

16. are aware of the importance mifessional and personal characteristics of effective teachers, such as
dedication, enthusiasm, cooperativeness, responsibility, and ethical behavior;

17. possess the knowledge and skills to be effective classroom managers;

18. possess the ability &ffectively communicate with learners, parents, other educators, and members of
the communityat-large;

19. are knowledgeable about the school as an institution in American society, including the historical,
sociological, philosophical, and politicalfodations of education; and

20. are reflective thinkers who possess the philosophy that professional development-goarmgpnever
ending process.

Decision Making

Many of thedecisions educatorsakerelat e t o t he t e ac h émplénsentd3d) évhluate,y : (1)
and (4) reflect upon what they know and are able ta'tlese components of the VCSU conceptual framework are
emphasized throughout the program and the candi dateso6 f

Plan
While planning, the teacher must keadecisions regarding areas such as, goals and objectives, the degree of
background building requiredpnnections to standards and curriculgpecific materials and methods to u3de
planning of instruction is based upon knowledge of the subjectmtté students in the classroom, and the
curriculum goals.
2



Implement

The implenentation functiomequires the teacher to carry out the plans that have been made. During the
actual teaching phase numerous deossiceed to be made, oftquickly,ast he t eacher responds to
reactionscomments, and instructional need®aches | earn t o value the devel opment
thinking, problem solving, and performance skills. At times these skills requireesyvafrinstructionaktrategies,
guestioning skilland teachefiexibility to come to the surfacés a result, moditiation of prepared plans becomes
the rule rather than the exception. Examples of models of instruction are discussadhateéandbook

Evaluate

During the evaluation phase of decision making the teacher needs to determine the degree to which the
instructional objectives were attainefleachers must apply ongoing formal and informal assessment strategies to
identify what and to whom reeaching is regired, and to what level of understanding the students have learned the
skill or content from the experience. Evaluatinformationmust be recordetb identify student strengths and
monitor progressive student growth.

Reflection

Planning, implementain, and evaluation are done by using feedback in a reflective manner. During the
entire process it is essential the decision maker realizes that professional growth and development is continuous.

VALLEY CITY STATE UNIVERSITY
TEACHER EDUCATION MODEL

Feedback Used Reflectively

m Implement t Evaluate
Professional
Decision Making

Domain I Domain Il Domain Il

Foundation Specialty Professional
Studies Studies Studies

Areas of Essential Knowledge and Skills

Adapted from Cooper 1986, 1999

Theme: Teacher askmowledgeBased Decision Maker

The teacher educatiorunit provides teacher preparation candidateswith varied models of instruction.

The Teackr Education faculty membeusilize a variety of teaching methods. Faculty systemayicallect
the models of instruction that are best suited for the courses they teach. Frequently, models of instruction will be
combined depending upon the course objective(s), the personality of faculty members, and the needs of the students.
The instrudbnal models used by the faculty in tineit are briefly described.
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The lecture methoid typicallyassociated with lower levels of cognition. With this method, learners are
viewed, primarily, as receive of knowledge. At VCSU, thimiethod often imolves PowerPoint presentations or
other special technology

The guided discovery methdéslused to promote learning outcomes involving application and analysis. The
instructor uses this method to guide the student to desired responses and outcsimuesorsénmust utilize effective
guestioning strategies and strive to obtain active student participation and interaction.

Inquiry learningis considered one of the most intellectually stimulating and valuable modes of learning. It
is associated with ghsynthesis and evaluation levels of cognition. Inquiry involves students in identifying eontent
related problems, generating hypotheses or tentative solutions to the problems, gathering and analyzing data to arrive
at a tentative conclusion. The inquéilyategy is an excellent means of helping students develop decision making
and independent learning skills and provides them with an opportunity to practice higher order thinking skills.

Mastery learnings an individual approach that lends itself tgplementation in a traditional environment.
The mastery model begins with the preassessment of the student's knowledge or ability followed by instruction
leading to the mastery of the learning objective(s). The evaluation phase of mastery learninghentddehler to
determine whether or not the student has mastered the material and is ready to go on. Mastery learning, with its
alternative learning activities, is also an effective way to provide for learning opportunities compatible with the
learrer'sunique learning style. The mastery learning moeeguires reflective thouglat multiple stages and also
supports thether three teaching model areas of planning, implementing, and evaleatinigg experiences.

Cooperative learninig a teaching/lgrning strategy that fosters group cooperation and interaction among
students. Cooperative learning strategies encourage students to work together and promote positive intergroup
attitudes.

Differentiating Instructiorconsists of the efforts of teacheosrespond to variance amongrears in the
classroom. This method of instruction encourggashes to reach out tmdividual studentor small group of
studentgo varyhis or her teaching in order antkate the best learning experience possible

Reflective teachings a criticalelenent within our knowledgéased decision maker model. It supports the
view that professional development is a-libag process. We agree with Jdbewey (1933) when he stated, 8N
do not actually learn from expeniee as much as we learn from reflecting on experience." In the beginning stages of
the program, reflection on the process of teaching/learning happens through early field experiences, videotaping of
classroom learning activities, and microteaching. Stutsching is the final field experience in which teaching and
learning is followed byeflective thought, which may ledd re-planning,re-teaching, and revaluationat the next
opportunity. The reflective thoughts may also be journal writings oremrittminders on a plan of how the lesson or
unit may be taught more effectively in the future.

Delivery of Curriculum

The program prades an opportunity for candidatesacquire entrjevel teaching knowledge and skills
through university courses, gical experiences, and field experiences. Some of the clinical types of experiences
take place in university classrooms, but the majarfitthe experiencesccur in grades KL2 public school
classrooms.

Field experiences commence during the sophomeas yund continue through the senior year. Student
teaching, a temveek experience, is completed during the senior year and is the apex of the entire teacher preparation
program.

Courses and field experiences are organized into three broadfateataton studies, specialty studies,
and professional studies. The preparation of preservice teachers is closely guided by the university faculty and
cooperating public school classroom teachers. A carefully designed method to provide instruction andesperien
includes a multmethod system to provide feedback to and evaluation of the preservice teachers' learning and
performance.



TERMINOLOGY

Student Teacheri is a university student who has been assigned to a cooperating school by apezudietio
institution to acquire practical teaching experience during a specific period of time, under the direction of one
or more cooperating teacher(s) and a university supervisor.

Cooperating Teacheri is a fully qualified teacher ian accreditedchool whoguides the development of, and
assists with theupervision and evaluation &,student teacher.

University Supervisori is a professionally qualified representative of VCSU, who visits, consults with, and
evaluates the progress of, a student teaaléngithe student teaching practicum in the cooperating school.

Cooperating Schooli is a public school that works jointly with the university to direct the teaching activities of a
student teacher.

Student Teachingi is theperiod of directed teachirexperience under the guidance of a cooperating teacher and a
university supervisor.




ADMISSION TO STUDENT TEACHING

Candidates preparing for student teaching must follow education policy by applying for admission to
stucent teaching in the Education Offic&pplications for student teaching must be made on forms obtained from
the Director of Student Teaching during the semgsteri or t o tstudent teachimjemestet e 6 s

The following areas are considered wheresning applicants for student teaching: grade point average,
Preprofessional Skills Test scorgjyscal ability b teach, advisor approval, faculty recommendations, written
expression, speech abilitgyaluations of performance in Introduction toréntary and Secondary School
Teaching methods practicum experience and approvadDnision Chairpersonsocial recommendation from the
Vice President of Student Affaira criminal background checland completion of an interview with the Director of
Student Teaching. It is the policy of the Teacher Education Committee that students must receive acceptable
recommendations from all pstudent teaching field experiencesd meet all the requirements of admission to
student teaching and teacher educatidhe Teacher Education Committee makes the final decision approving
applicants for student teaching.

Once an assignment has beesde, the student teacher, cooperating teacheyraversity supervisor will
be asked to sign an agreement to workatalsuccessful completion of the student teaching experighadent
teachersgree to provide evidence of personal liability insurance by joining the Student National Education
Association (SNEA) or by a private insurance policy; the student will preseot of such insuranagrior to the
first day of he semester of student teachidgon mmpletion of student teachingandidates are required to
complete a portfolipteacher education exit survey)d meet the appropriate state required testing to be

recommended for licensure in North Dakota.

ASSIGNMENT OF STUDENT TEACHERS

Student teaching assignments are made through the combined efforts of the Director of Student Teaching,
representatives of public schools, and the approval of the Teacher Ed@aimittee. Accredited schools in the
Valley City area have agreed to serve as cooperatingkschim making placemeiaissignmats, first consideration
is given toobtaining a location thatrovides the best possible educational experience for theestudacher.

Valley City State University communicates its goals for student teaching laedfieid experiences

through collaboration withdison teachers and/or school administrators in the surrounding area schools.

SELECTION OF COOPERATING TEACHER S

Through the efforts of Valley City State University student teaching personnel and cooperating school
personnel, cooperating teachers are selected who will best facilitate the professional growth of the student teacher. A
cooperating teacher is an exigaced practitioner who has volunteered to accept this added responsibility and is
capable of providing the optimum learning experience and guidance for a particular student teacher. The
cooperating teacher must meet the requirements of the North Dtkiokent Teacher Guidelines. Cooperating
teachers will be asked to review the responsibilities of a cooperating teacher, as presented in the Handbook for
Student Teaching, and sign an agreement to cooperate in the student teaching program. The adréefpent w
delineate the roles of the parties involved in the student teaching assignment.
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