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TEACHER EDUCATION PROGRAM CHECKLIST

Meet with advisor to plan program
Continue consultation with advisor until completion of the program

Complete EDUC 250

Pass PRAXIS-1/Pre-Professional Skills Test (PPST)

Complete Admission to Teacher Education process (See Checklist A)
*(Admission is official when admittance is approved by the Teacher
Education Committee and by the Dean of Education. An approval
card is provided to the student - see below)

Complete course work in major(s) and minor(s)

Establish placement file

Complete Student Teaching (See Checklist B)

Complete and present Digital Portfolio

Pass Praxis Il

Complete application, fingerprinting, and background check for
North Dakota Licensure

@ A\ Admission to Teacher EducationN
A ‘;, Valley City State University
"/} Valley City, North Dakota

vesu

has fulfilled all requirements and is granted full admission
to the Teacher Education Program at Valley City State

| University.

\ Date Director of Teacher Education J




CHECKLIST A: ADMISSION TO
TEACHER EDUCATION

Check the appropriate line as you complete each step. When all the lines are checked, you have
completed everything necessary for Admission to Teacher Education.

1. Complete SEGS-1-07 (blue application form) above the dotted line

2. Complete SEGS-1A-07 (pink application form) above the dotted line

3. Complete SEGS-2-07 (gold advisor approval form) with advisor

4. Submit these three forms to the Education Office or EDUC 250, Introduction to
Education instructor

5. Complete Oral Communication screening
6. Pass the PRAXIS-I/Pre-Professional Skills Test (PPST)

7. Receive a ACO or above in Introduction

All of the above steps are initiated during the course, EDUC 250, Introduction to Education

8 Complete English 110 and 120 with grade

9. Maintain a GPA of 2.50 or above through graduation



CHECKLIST B: ADMISSION TO
STUDENT TEACHING

Check appropriate line as you complete each step. When all lines are checked your application
should be complete.

1. Follow instructions on SEGS-14-07, Student Teaching Application Instruction
form (white)

2. Complete SEGS-15-07, Student Teaching Application form (blue)

3. Write an Autobiography

4 Type a list of all courses in Major and Minor

5, Schedule an interview with the Director of Student Teaching

6. Photo taken at the time of interview with Director of Student Teaching
1. Criminal background check

8. Continue to meet all requirements for Admission to Teacher Education
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SECTION I: THE TEACHER EDUC ATION PROGRAM (AN OVERVIEW)

School of Education and Graduate Studieé Teacher EducationVision Statement
Teacher Education at Valley City State University is a nationally recognized premier program.
School of Education and Graduate Studies (SEGS) Mdéon Statement

Committed to learner centered education and effective use of instructional technology, the Valley City State
University Teacher Education Program prepares exemplary teachers who are knowledge based decision makers.

SEGSContinuous Improvement Plan

To advance its vision and mission, the unit creates continuous improvement plans that complement the goals and
objectives of the university.

Goals

The broad goal of the teacher education program at Valley City State University is to prepare entry-level
teachers who: (1) are capable of teaching and guiding students of varying backgrounds, strengths, and needs; (2) are
competent decision makers; (3) are skilled in planning, implementing, and evaluating learning experiences for
students; (4) view decision making as a reflective process; and (5) understand and are committed to the moral
dimensions of teaching; (6) select and apply technology appropriately; and (7) accept the view that professional
growth and development is an on-going, never-ending process.

The teacher education program can be described as having three major domains. The overall goal of each is
as follows:

Domain I - General Studies: To help preservice teachers acquire a broadly-based liberal arts education
needed in order to function as informed members of our society and within the teaching profession.

Domain Il - Specialty Studies: To prepare preservice teachers who possess strong backgrounds within each
subject area they will teach.

Domain Il - Professional Studies: To prepare preservice teachers who are able to function effectively in a
variety of educational settings and with students of diverse backgrounds, abilities, and needs.

Institution Abilities i Content majors will demonstrate competencies defined by their course of study.



UNIVERSITY ABILITIES

SKILLS

Aesthetic Engagement

Receptivity
Visualization

Collaboration

Positive Interdependence
Leadership

Communication

Written
Spoken
Visual
Performance

Effective Citizenship

Provides Service to Others
Change Agent Skills
Teaches Others

Global Awareness

Works with Diversity
Understands System Interrelationships

Problem Solving

Research
Creative/Critical Thinking
Systems Analysis

Technology e Computational and Communication Technology
o General Technology
Wellness ¢ Self-Management

Self-Worth




Objectives

The following twenty objectives provide direction for the design of the teacher education program. The
program is designed to prepare entry-level teachers who:

1. are competent in the communications skills of listening, reading, writing, and speaking;
ABILITIES MET: Collaboration, Communication, Problem Solving, Wellness

2. possess the content knowledge, curricular view, and pedagogical skills needed to be effective teachers in
their specialty fields;
ABILITIES MET: Collaboration, Effective Citizenship, Problem Solving

3. possess an understanding of the leading theories of human learning and behavior;
ABILITIES MET: Collaboration, Effective Citizenship, Global Awareness

4. are able to effectively plan and implement learning experien c e s whi ch pr oimividud f or st ud
needs, interests, and learning styles, including those of exceptional and minority culture students;
ABILITIES MET: Collaboration, Effective Citizenship, Global Awareness, Problem Solving

5. can effectively use a variety of teaching strategies;
ABILITIES MET: Collaboration, Effective Citizenship, Global Awareness, Problem Solving, Technology

6. have knowledge of teaching/learning strategies which promote the ability of students to think critically;
ABILITIES MET: Collaboration, Effective Citizenship, Problem Solving, Wellness

7. are aware of the importance of teachers modeling methods and techniques which they want their students to
learn and use;
ABILITIES MET: Aesthetic Engagement, Collaboration, Effective Citizenship

8. possess the knowledge of how to motivate students to want to learn;
ABILITIES MET: Collaboration, Effective Citizenship, Problem Solving, Wellness

9. can effectively use modern technology to enhance student learning;
ABILITIES MET: Aesthetic Engagement, Problem Solving, Technology

10. believe in the critical importance of basing professional practices and decisions on research, the writings of
theorists, and accepted professional practice;
ABILITIES MET: Collaboration, Effective Citizenship, Problem Solving, Wellness

11. can utilize a variety of procedures to evaluate students' learning necessary for professional decision
making;
ABILITIES MET: Aesthetic Engagement, Global Awareness, Problem Solving

12. possess a basic understanding of the various stages of human growth and development;
ABILITIES MET: Collaboration, Global Awareness, Wellness

13. strive to develop within students the disposition that learning is a life-long pursuit;
ABILITIES MET: Collaboration, Effective Citizenship, Global Awareness, Wellness

14. respect the rights and privacy of students and behave in ways consistent with their responsibility of helping
to prepare people for a productive life in our democratic and pluralistic society;
ABILITIES MET: Collaboration, Effective Citizenship, Wellness

15. have an awareness of the importance of helping students develop and maintain positive self-concepts;
ABILITIES MET: Collaboration, Effective Citizenship, Global Awareness, Wellness
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16. are aware of the importance of professional and personal characteristics of effective teachers, such as
dedication, enthusiasm, cooperativeness, responsibility, and ethical behavior;
ABILITIES MET: Collaboration, Communication, Effective Citizenship, Global Awareness, Wellness

17. possess the knowledge and skills to be effective classroom managers;
ABILITIES MET: Collaboration, Communication, Effective Citizenship, Global Awareness, Wellness

18. possess the ability to effectively communicate with learners, parents, other educators, and members of the
community-at-large;
ABILITIES MET: Aesthetic Engagement, Collaboration, Communication, Effective Citizenship, Global
Awareness

19. are knowledgeable about the school as an institution in American society, including the historical,
sociological, philosophical, and political foundations of education; and
ABILITIES MET: Collaboration, Effective Citizenship, Global Awareness, Problem Solving, Wellness

20. are reflective thinkers who possess the philosophy that professional development is an on-going, never-

ending process.
ABILITIES MET: Collaboration, Effective Citizenship, Global Awareness, Problem Solving, Wellness

UNIVERSTIY ABILITIES TEACHER EDUCATION PROGRAM OBJECTIVES

Aesthetic Engagement

Collaboration

Communication

Global Awareness

Problem Solving

Technology

7
1
1
Effective Citizenship 2,
3
1
5
1

Wellness

Decision Making

Many of the decisions educators make relate to the
and (4) reflect upon what they know and are able to do. These components of the VCSU conceptual framework are
emphasized throughout the program and the candidatesod

Plan

While planning, the teacher must make decisions regarding areas such as, goals and objectives, the degree of
background building required, connections to standards and curriculum, specific materials and methods to use. The
planning of instruction is based upon knowledge of the subject matter, the students in the classroom, and the
curriculum goals.



Implement
The implementation function requires the teacher to carry out the plans that have been made. During the

actual teaching phase numerous decisions need to

reactions, comments, and instruction al needs. Teachers |l earn to val
thinking, problem solving, and performance skills. At times these skills require a variety of instructional strategies,
questioning skill, and teacher flexibility to come to the surface. As a result, modification of prepared plans becomes
the rule rather than the exception. Examples of models of instruction are discussed later in the handbook.

Evaluate

During the evaluation phase of decision making the teacher needs to determine the degree to which the
instructional objectives were attained. Teachers must apply ongoing formal and informal assessment strategies to
identify what and to whom re-teaching is required, and to what level of understanding the students have learned the
skill or content from the experience. Evaluation information must be recorded to identify student strengths and
monitor progressive student growth.

Reflection

Planning, implementation, and evaluation are done by using feedback in a reflective manner. During the
entire process it is essential the decision maker realizes that professional growth and development is continuous.

VALLEY CITY STATE UNIVERSITY
TEACHER EDUCATION MODEL

Feedback Used Reflectively

“\ /

Professional
Decision Making

Domain I Domain Il Domain Il

Foundation Specialty Professional
Studies Studies Studies

Areas of Essential Knowledge and Skills

Adapted from Cooper 1986, 1999

Theme: Teacher as a Knowledge-Based Decision Maker

The teacher educabn unit provides teacher preparation candidates with varied models of instruction.

The Teacher Education faculty members utilize a variety of teaching methods. Faculty systematically
select the models of instruction that are best suited for the courses they teach. Frequently, models of instruction will
be combined depending upon the course objective(s), the personality of faculty members, and the needs of the
students. The instructional models used by the faculty in the unit are briefly described.
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The lecture method is typically associated with lower levels of cognition. With this method, learners are
viewed, primarily, as receivers of knowledge. At VCSU, this method often involves PowerPoint presentations or
other special technology.

The guided discovery method is used to promote learning outcomes involving application and analysis.
The instructor uses this method to guide the student to desired responses and outcomes. Instructors must utilize
effective questioning strategies and strive to obtain active student participation and interaction.

Inquiry learning is considered one of the most intellectually stimulating and valuable modes of learning. It
is associated with the synthesis and evaluation levels of cognition. Inquiry involves students in identifying content-
related problems, generating hypotheses or tentative solutions to the problems, gathering and analyzing data to
arrive at a tentative conclusion. The inquiry strategy is an excellent means of helping students develop decision
making and independent learning skills and provides them with an opportunity to practice higher order thinking
skills.

Mastery learning is an individual approach that lends itself to implementation in a traditional environment.
The mastery model begins with the preassessment of the student's knowledge or ability followed by instruction
leading to the mastery of the learning objective(s). The evaluation phase of mastery learning enables the teacher to
determine whether or not the student has mastered the material and is ready to go on. Mastery learning, with its
alternative learning activities, is also an effective way to provide for learning opportunities compatible with the
learner's unique learning style. The mastery learning model requires reflective thought at multiple stages and also
supports the other three teaching model areas of planning, implementing, and evaluating learning experiences.

Cooperative learning is a teaching/learning strategy that fosters group cooperation and interaction among
students. Cooperative learning strategies encourage students to work together and promote positive intergroup
attitudes.

Differentiating Instruction consists of the efforts of teachers to respond to variance among learners in the
classroom. This method of instruction encourages teachers to reach out to individual students or small groups of
students to vary his or her teaching in order and create the best learning experience possible.

Reflective teaching is a critical element within our knowledge-based decision maker model. It supports the
view that professional development is a life-long process. We agree with John Dewey (1933) when he stated, "We
do not actually learn from experience as much as we learn from reflecting on experience.” In the beginning stages
of the program, reflection on the process of teaching/learning happens through early field experiences, videotaping
of classroom learning activities, and microteaching. Student teaching is the final field experience in which teaching
and learning is followed by reflective thought, which may lead to re-planning, re-teaching, and re-evaluation at the
next opportunity. The reflective thoughts may also be journal writings or written reminders on a plan of how the
lesson or unit may be taught more effectively in the future.

Delivery of Curriculum

The program provides an opportunity for candidates to acquire entry-level teaching knowledge and skills
through university courses, clinical experiences, and field experiences. Some of the clinical types of experiences
take place in university classrooms, but the majority of the experiences occur in grades K-12 public school
classrooms.

Field experiences commence during the sophomore year and continue through the senior year. Student
teaching, a ten-week experience, is completed during the senior year and is the apex of the entire teacher preparation
program.

Courses and field experiences are organized into three broad areas--foundation studies, specialty studies,

and professional studies. The preparation of preservice teachers is closely guided by the university faculty and
cooperating public school classroom teachers. A carefully designed method to provide instruction and experiences
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includes a multi-method system to provide feedback to and evaluation of the preservice teachers' learning and
performance.

SECTION II: ADMISSION TO TEACHER EDUCATION

Applicants are admitted to study at Valley City State University on the basis of academic and personal
qualifications, consistent with the admissions policies established for all public colleges and universities in the state.
The admittance and continuance requirements of the Teacher Education Program go beyond those of the institution.
Students are typically admitted into teacher education during their sophomore year or the beginning of the junior
year. While enrolled in either EDUC 250, the introductory courses to teacher education, the VCSU Teacher
Education Program Handbook is studied online. Enrollees are given application forms to complete and submit to
the Teacher Education Chair.

Criteria for Admission to Teacher Education

The student who intends to pursue a program in teacher education must apply to the Teacher Education
Committee through the Dean of Education and be approved for admission to the program. A student must meet the
following criteria to be considered for admission:

1. A minimum cumulative grade point average of 2.50.

2. Satisfactory academic performance in English 110 and 120 and successful completion of a speech screening
test.

3. Written recommendations from the adviser and two VCSU faculty members.

4Recei ve a Ato/CIWintroaoEduratton. i n

5. Required scores on the Pre-Professional Skills Test (PPST). The current minimum scores required by VCSU
and the state of ND are Reading i 173; Writing i 173; and Math 170. Passing two out of three and a
composite score of 516 is also acceptable; Students are responsible for paying the testing fees.

The Teacher Education Committee will review the documentation and make a recommendation to the Dean
to accept or deny the application for admission to the program. If the application is denied admission due to a
condition that can be corrected, the applicant may reapply when the deficiency is removed.

Continuance in Teacher Education

In order to continue in the Teacher Education Program, the student must: 1) maintain a minimum cumulative
grade point average of 2.50; 2) demonstrate good conduct and 3) continue to obtain satisfactory recommendations
from faculty, staff, and field experience supervisors. If requirements for continuance are not maintained, the
Teacher Education Committee may recommend suspension from the program. Any such action would be reflected
in a letter from the Dean to the student and the advisor. To be reinstated, a student must submit a petition to the
Teacher Education Committee for consideration. The committee will forward its recommendation to the Dean who
will make the final decision.

12



Professional Disposition

Valley City State University promotes standards of professional competence through the eight University
Abilities, the four Education Abilities, and the good moral character of the teacher education candidate. Difficulty
in meeting the standards may be documented by the following steps:

1. Faculty/staff complete Professional Disposition (SEGS-11-07) and meet with the student to discuss the
concerns.

2. Informally survey other faculty/staff to find out if there are similar concerns, and/or check with the
central assessment coordinator to learn if the aggregated dispositions for the candidate indicate a
dispositional trend.

3. Faculty/staff send a copy of Professional Di sposi
education file.

4. Monitor the student, after a reasonable amount of time; contact the student and their advisor on the
improvements made. If problems continue, formulate a Professional Disposition Growth Plan (SEGS-
12-07).

5. Faculty/staff complete Professional Disposition Growth Plan and meet with the student to discuss the
plan of action.

6. A copy of the Professional Disposition Growth Plan will be placed by the faculty/staff in the students
Teacher Education folder in the Education office area. The student and the student's advisor will be
sent a copy.

a) Professional Dispositions will be presented to the Professional Concerns Committee (ad hoc
committee from Teacher Education comprised of one elementary representative, one
secondary representative, and one other representative of teacher education) once per

semester.
b) The Professional Concerns Committee will forward any concerns needing further action to the
Teacher Education Committee. The student and

the Professional Concerns Committee concerning action taken. Professional Dispositions will
be presented to the Teacher Education Committee and included in the minutes. The student
and the studentds advisor wildl be sent a I ett
7. Professional Concerns of large enough magnitude may warrant immediate action. A pattern may be
evident if more than one concern is filed.
8. The advisor will meet with the student to discuss concerns, improvement plans that include timelines
and follow up visits, or offer services (tutor, Health or Counseling, disability, etc.).
9. The student presents evidence of efforts to improve to the advisor.
10. The advisor shares information with the Dean of Education and Teacher Education Committee and this
information is included in the minutes.
11. Upon recommendations of the advisor and Dean of Education, the student's application to teacher
education will be accepted, denied, or terminated. An e-mail documenting the decision will be sent to
the student and placed in the Teacher Education folder.

13



SECTION Ill: TEACHING MAJORS AND M INORS

All teacher education students must have a teaching specialty (a major). In addition to a major, the preservice
secondary teacher must complete forty hours of professional education course work. The professional education
courses are a part of the total major program in Elementary Education. It is recommended that one or more
compatible minors also be completed.

The following list indicates the various teaching majors and minors available at VCSU. For additional
information about teaching majors and minors, check the University Bulletin (Available online:
http://www.vcsu.edu/) and visit with faculty members of the appropriate departments.

Teaching Majors

Art

Biology Composite
Business Education
Chemistry
Elementary Education
English

Health Education
History

Mathematics

Music Education
Physical Education
Science

Social Studies
Spanish

Technology Education
Career/Technical Education

Minors Endorsements and Credential

Art Kindergarten

Biology English Language Learners (ELL)
Business Middle Level Education
Chemistry Reading Credential

Computer Science

Early Childhood Education

Earth and Environmental Science
English - Elementary

English - Secondary

English Language Learners
Health Education

History

Library Media

Mathematics - Elementary
Mathematics - Secondary

Music Education

Physical Education

Spanish
Speech-Communications-Theatre Arts
Technology Education

14


http://www.vcsu.nodak.edu/

Clarifying Information

1.

In order to qualify for North Dakota Kindergarten Certification, the applicant must have completed student
teaching at the kindergarten level. The five hours of student teaching credit earned reduces the additional
number of credits needed under the directed electives section of the Early Childhood Education Minor
program to a minimum of five hours of credit.

Upon completion of the VCSU program, applicants meet eligibility requirements for teacher licensure in the
State of North Dakota, as outlined by the North Dakota Education Standards and Practices Board.
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SECTION IV: CLINICAL AND FIELD -BASED EXPERIENCE PROGRAM

Part A. Overview of Clinical and Field-Based Experiences

Clinical and field-based experiences are designed to support the program model, "Teacher as Knowledge-
based Decision Maker." Clinical and field-based experiences serve as important building blocks in the teacher
education program. Students receive a variety of appropriate experiences including microteaching, lesson planning,
team teaching, peer teaching, and designing teaching and evaluation strategies in the course of their preparation for
teaching.

The field-based and clinical experiences of preservice teachers have been developed to be sequential in nature
as shown in the following table. The various experiences are provided during the sophomore, junior, and senior
years. The first courses that include a field-based component are the introductory ones for elementary and
secondary school preservice teachers. Built into both courses are 40 hours of work in K-12 classrooms. Some of
the time is spent in observation of specific procedures, activities, etc., which are predetermined and studied.
Debriefing follows the guided observation. Both the classroom teacher and the university instructor are included in
the pre- and post-observation discussions. Other types of involvement include tutoring students and assisting the
teacher in ways determined beforehand with follow-up discussion and evaluation

During the junior year, the majority of the education methods courses are completed. University classroom
clinical and/or K-12 school field-based experiences are included in most of the courses indicated in the table.

Completion of the methods courses and student teaching occur during the senior year. Student teaching is a
ten-week experience in which students gradually are given more responsibilities.

All of the clinical and field-based experiences provide opportunities for professional growth in the ability to
make sound decisions in the four phases of the teacher decision-making process: planning - implementing 1
evaluating T reflecting. Planning for instruction is emphasized during the sophomore and junior year, but most
extensively during the senior year. Evaluation of instructional activities is experienced during both the junior and
senior level years. Reflection is integrated throughout all field experiences. Student teaching is the apex of the
clinical and field-based teacher education program.

In every type of clinical or field-based involvement, the preservice teacher is provided with instruction and
assistance before, during, and after the experience. To help ensure that all of the experiences are of maximum
benefit to preservice teachers, a variety of information sheets, checklists, and evaluation forms are used. (These are
included as appendices to this Handbook.) Also, discussions between the student, classroom teacher, and university
supervisor are regularly held and written responses frequently given.
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Part B. Major Practica

EDUC 250, Introduction to Education (3 semester hours of credit)

The VCSU Teacher Education Unitdés model for devel opi

competent decision-maker. The course helps preprofessional students develop skills that lead to making appropriate
decisions in the classroom setting. Upon completion of the course, the preservice teacher will have the tools,
techniques, and knowledge to successfully plan lessons, implement learning experiences, and evaluate learning in
the classroom.

The introductory course serves as the initial study in the field of teaching. Students have an opportunity to
work with teachers in their area of interest. The preprofessional observes, participates, and assists the teacher at this
beginning stage of the program. The on-campus course work includes an introduction to the field of teaching, a
review of the requirements for admission to teacher education, and information on the requirements leading to
licensure.

Experiences included in the fiebhsed component:

Observe teacher at work

Compile a log of experiences (related to study in course work)

Observe students (learn names, individual interests, behavior, social habits, etc.)

Review school and classroom rules and policies

Discussions with teacher (many devoted to planning, teaching strategies, and evaluation of
learning)

Assist teacher when appropriate

Help tutor individuals

Work with small groups

Teach short lessons to the whole class

akrwnE

© o~

Other activities appropriate to the introductory phase of the program may be assigned.

The field-based component of the course requires 40 hours in the classroom.

EDUC 337, Pre-K Observation and Assessment (3 semester hours of credit)

Program Description and Information for Practicum Enrollees and Supervising Classroom Teachers.

Pre-K Observation and Assessment (EDUC 337) is a field experience for the early childhood education minor
and endorsement. It provides the preservice teacher with a variety of experiences in a preschool setting. Students
are assigned to a licensed childcare center for 80 hours. The childcare director provides each student with an
orientation for the center and reviews the duties and responsibilities for the enrollee. The university supervisor
confers with the director throughout the term and meets periodically with each student caregiver.

The following experiences are provided throughout this practicum field experience:

1. Preservice teachers become familiar with the general operation of a childcare setting.

2. Through careful observation, the preservice teacher will gain a better understanding of the
child from 6 months to 6 years of age.

3. Preservice teachers will gain a better understanding of the role of caregiver in the lives of
young children.

4. Through observation, the preservice teacher will gain greater insight into the uniqueness of
the individual child.
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5. Through their interaction with the young child, the preservice teacher will gain a greater
knowledge of ways of responding to children and situations.

6. The practicum student will have the opportunity to develop their professional skills by working in a wide
variety of curriculum areas such as: storytelling and language experiences, motor activities, art experiences,
block play, music and rhythmic activities, dramatic play, role playing, cooking, mathematical concepts,
manipulative activities, wood working and field trips.

7. The preservice teacher will plan and display bulletin boards and other teacher developed
visual aids during the semester.

8. The practicum student will participate in staff meetings as scheduled by the childcare
director.

At the conclusion of this field experience, the childcare director will evaluate each preservice teacher using
the evaluation form found in the Appendix of this Handbook. The childcare director and the university supervisor
determine a letter grade of Satisfactory (S) or Unsatisfactory (U) jointly at the end of the semester.

EDUC 350, Practicum in the Elementary School (2 semester hours of credit)
Program Description and Information for Practicum Enrollees and Supervising Classroom Teachers

1. The Practicum in the Elementary School is designed to provide preservice teachers with classroom experience
in an elementary school classroom. Students work with an elementary school teacher to develop a greater
understanding of teaching and the skills necessary to become an effective teacher. The purpose of this
practicum is to provide teaching experiences for the preservice teacher in order to broaden his/her first hand
knowledge of the elementary school - its teachers, students, and curriculum.

2. Through initial and ongoing supervision by the classroom teacher, each student is given the opportunity to work
in an elementary classroom assisting the cooperating teacher in various classroom tasks. Some of the
instructional tasks they may assist the cooperating teacher with are listed below:

a. Tutorial work with individual or small groups of children

b. Read orally to the class

c. Present lessons to small groups and to an entire class (with supervision from the
cooperating teacher)

Develop bulletin board displays or other visual aids

Supervise and assist with transition activities

Help with clerical tasks as assigned by the cooperating teacher

Work with the classroom teacher on a technology project

Q —+~ D

3. Each practicum enrollee is required to spend 80 hours per semester working in an
elementary classroom.

4. Each practicum enrollee is required to keep a daily log with a brief description of their
experiences.

5. Practicum enrollees are required to meet on campus with the university supervisor every day during the first
week of the semester and one hour a week thereafter on for seminar sessions. Some of the topics that will be
discussed during the seminar include:

Observation skills

Lesson planning, implementing, and evaluation
Classroom management

Parent teacher conferences and parental relationships
Positive reinforcement and self concept

Technology projects

Cultural diversity in the classroom

Reflection on learning

Se"Po0oe
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6. Itis the responsibility of the practicum teacher to inform the supervising classroom teacher
as soon as possible if illness or some other valid reason makes it necessary to be absent
from school.
7. The supervising elementary teacher will be asked to complete a practicum evaluation form at the end of the
semester. The evaluation becomes a permanent part of the student's file maintained in the Education office.
8. The university supervisor will complete an evaluation form at the end of the semester. The
evaluation becomes a permanent part of the student's file maintained in the
Education office.
9. At the end of the semester the university supervisor will decide upon the letter grade to be
given, based on the student's attainment of the course objectives. It will be determined by
the classroom teacher& evaluation, classroom visitations by the university supervisor,
seminar discussions, and attendance.

(Copies of checklist and evaluation forms used are included in the appendix to this Handbook.)

EDUC 3527 Culturally Diverse Practicum (1 semester hour of credit)

Program Description and Information for Practicum enrollees and Supervising Classroom Teachers
1. The Practicum is designed to provide preservice teachers an experience in a culturally diverse classroom.
This experience will enable the preservice teacher to be better prepared to meet all students' needs and
develop a greater understanding of how to work with students from various backgrounds and
socioeconomic levels.
2. Upon successful completion of the course, preservice teachers will have had an opportunity to:
a. understand the changing United States and world demographics regarding
ethnicity, race, culture, religion, language, and socioeconomic status.
b. understand the cultural, ethnic, social class, gender, emotional, intellectual, and
physical aspects of human differences.
c. understand the proficiencies that support learning by all students as shown in their
work with students with exceptionalities and those from diverse, ethnic,
racial, gender, and socioeconomic groups in classrooms and schools.
d. understand the role of diversity and equity in the teaching and learning process.
e. complete a 25-hour practicum in a culturally diverse setting.
f. reflect on their observations and practices in working with students from diverse,
ethnic, racial, and socioeconomic groups.
g. write a 5-10 page paper that reflects what was learned from the 25 hour field
experience and how the experience enhanced knowledge about diversity.
h. meet the Global Awareness Ability for the electronic portfolio.

The following are examples of culturally diverse settings that will be available: Native American School (Four
Winds, Standing Rock, or Turtle Mountain in North Dakota)

e Como Elementary School, St. Paul, MN

e  Washington Middle School, St. Paul, MN
(Form available in appendix of Handbook)

EDUC 431, Practicum in Corrective Reading (2 semester hours of credit)

Program Description and Information for Servising Reading Specialists and Practicum Enrollees

1. The Reading Practicum is the final experience in the reading endorsement. It is designed to provide preservice
teachers an opportunity to work intensively with individuals and small groups of students who are experiencing
problems in reading.

2. Through initial and ongoing supervision and guidance by the reading specialist, each practicum teacher is given

the opportunity to work with students in a school's corrective reading program. It is not expected that the
practicum teacher design separate programs or procedures. Therefore, it is the responsibility of the supervising
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reading specialist to share with the practicum student the philosophy, procedures, and materials used in the
reading program. Day-by-day help is needed in making the reading practicum student aware of and
comfortable with the instructional activities of the day. However, it is hoped that each supervising teacher will
permit and encourage the practicum teacher to use procedures and materials that he/she feels are appropriate
for an individual student. This needs to be, of course, discussed and approved by the reading specialist in
advance of their use with students in the corrective reading program.

3. The practicum student should be permitted to play an active role in all facets of the school's corrective reading
program--administering tests, scoring tests, instructional planning, conferring with parents, etc.

4. Each practicum enrollee will be asked to maintainaweeklyjour nal wi th a reflective
work. Also, it is required that one student be selected to be the subject of a case study prepared by the
practicum teacher. Some assistance by the supervising reading specialist may be needed in completing the
assignment. (An in depth description of this assignment will be given out at the time of the practicum.)

5. Itis hoped that there will be sufficient time each day for the supervising teacher and the practicum teacher to
discuss plans for the day's activities and to hold a summary discussion at the end of the day. It is the
responsibility of the supervising reading specialist to provide constructive comments and guidance to help the
practicum teacher grow in his/her skills as a corrective reading teacher.

6. Practicum enrollees need to meet with the university supervisor during the first week of the semester and
periodically thereafter according to an agreed upon schedule. Dialogue between the university supervisor and
the reading specialist concerningth e pr acti cum teacherds progress wi
the practicum assignment.

7. Itis the responsibility of the practicum teacher to inform the reading specialist as soon as possible if illness or
some other valid reason makes it necessary to be absent from school.

8. At the end of the semester the supervising reading specialist and the university supervisor will meet to decide
upon the grade to be given (S-Satisfactory, U-Unsatisfactory).

9. The supervising reading specialist will be asked to complete a practicum evaluation form at the end of the
semester. The evaluation becomes a part of the student's file maintained in the Education Office. The
evaluation should be shared with the practicum teacher before it is submitted to the university supervisor.

(A copy of the evaluation form is included in the appendix to this Handbook.)

Part C. Student Teaching

EDUC 475, 480, 485, 490

Student teaching is the culminating experience of the Teacher Education Program. During this time, preservice
teachers apply what they have learned about theory and methodology through their university course work and
earlier field experiences. Student teaching provides an opportunity to plan and implement interesting, relevant
lessons, as well as use a variety of assessment techniques to determine both the effectiveness of teaching strategies
and the level of student learning. Skills in using educational technology, the lecture method, cooperative learning,
inquiry, classroom management procedures, questioning, and other strategies are further enhanced.

One of the intriguing aspects of teaching includes the unique ideas and personality that each teacher brings to
the classroom. This uniqueness is nurtured during student teaching, as preservice teachers recognize that successful
teaching is related to personality, as well as to the very different approaches that may be used in optimizing and
personalizing the learning experience for students.

Student teaching requires a minimum of 10 weeks of full-time teaching. Students may also complete a half-
time student teaching experience in additional areas by teaching 5 weeks of full days. Additional information about
student teaching is included in the VCSU Handbook for Student Teaching, which is an appendix to this Handbook.
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CRITERIA FOR ADMISSION TO STUDENT TEACHING

A student must meet the following criteria to be considered for admission to student teaching:

1.

Continued satisfactory performance on all criteria for admission and retention in the

teacher education program; recommendations by the Vice President of Student Affairs and the

appropriate division chair will be reviewed;

Senior standing or equivalent with a minimum grade point average of 2.50 overall

Completion of the professional education sequence before student teaching (the director of

student teaching in consultation with the division chair may make exceptions to this

criterion if circumstances warrant it);

Criminal background check;

Agreement to provide evidence of personal liability insurance by joining the Student National Education
Association (SNEA) or by a private insurance policy; the student will present proof of such insurance on or
prior to the first day of the semester of student teaching;

Submission of student teaching application to the director of student teaching during the semester preceding
the semester of student teaching, deadlines are posted each semester;

Valley City State University reserves the right to have the student meet additional requirements which the

Teacher Education Program may establish.

The Teacher Education Committee will review the application and recommend to the Dean of Education to

approve or deny the application for admission to student teaching.

CRITERIA FOR LICENSURE RECOMMENDATION

The Dean of Education makes the recommendation for teacher licensure. In order to be recommended, a student
must meet the following requirements:

1.
2.

3.
4,
5.

Cumulative grade point average of 2.50 or better

Satisfactory completion of all program requirements, as described in the University Bulletin and the Teacher
Education Handbook

Successful student teaching experience

Successful completion and presentation of a digital portfolio

Successful passing of Praxis 11

The Registrar sends the application to the North Dakota Education Standards and Practices Board for issuance of a
teaching license.
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SECTION V: APPEALS PROCEDURES

A. PETITION AND APPEAL PROCESS FOR TEACHER EDUCATION

Students seeking an exception to policies, regulations, or academic requirements of the Teacher Education
Program may submit a written petition requesting exemption to the Teacher Education Appeals Committee. Items
which students may appeal, include requirements regarding the grade point average; competency in reading, writing,
mathematics, and speech; record of good conduct; scores of the Pre-Professional Skills Test; and other items as they
relate to the Teacher Education program. The burden of proof for demonstrating the appropriateness of the request
rests with the student.

The Teacher Education Appeals Committee, comprised of three faculty members from the Teacher Education
Program, will consider the evidence and make a recommendation in the matter. All recommendations and actions of
this committee are advisory in nature to the Dean who will render a final decision in a timely manner.

Students wishing to appeal any recommendation of the Teacher Education Appeals Committee or a decision of
the division chair should consult the Student Handbook, which details final appeals procedures under the University
Hearings and Appeals Board.

B. VCSU PORTFOLIO POLICY AND APPEAL PROCEDURE

All teacher education graduates must complete an approved digital portfolio in order to be recommended for
certification.

Appeal Procedure and Policy Implementation
Any student with an unapproved digital portfolio will have his/her file reviewed by an ad hoc appeal committee
consisting of the Dean of Teacher Education, the student's advisor, and a member of the Teacher Education
Committee. The committee will consider:
1. The digital portfolio;
2. The student's overall GPA and major GPA, and
3. The advisor's recommendation.

The committee action may include:

A. Recommendation for re-doing the digital portfolio; or
B. Recommendation for institutional approval for licensure.

No institutional recommendation for licensure will be completed until the criterion is achieved.
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SECTION VI: SCHOLARSHIPS AND FINANCIAL AID

A variety of scholarships are available for students pursuing a degree in Education. The following is a brief
description of scholarships determined by the School of Education & Graduate Studies, the qualifications, and the
application process.

Hazel McBride Scholarship - $1,000 scholarships will be given for students pursuing an education degree. Students
receiving the McBride Scholarship must sign a Declaration of Intent to seek entry into the program of Teacher
Education. Three to four $1,000 scholarships are reserved for new minority students pursuing a degree in
Education. First preference is given to Native Americans.

Blanche E. Stewart Scholarship - $1000 scholarship available to a student from Jamestown/Valley City enrolled as
an elementary education major at VCSU. The student must demonstrate academic ability, financial need, and show
promise as a prospective elementary education teacher.

Schmitz-Muir-McLaren Scholarship - $500 awarded annually pursuing early childhood education/elementary
physical education.

Patricia E. Lundberg Elementary Education Scholarship i 1-$1000 or 2-$500 scholarship (s) for a student majoring
in elementary education who demonstrates exceptional desire and persistence in their pursuit of their studies.

Florence Rebscher Dutee Scholarship - $250 scholarship will be awarded annually to a student with financial need
and committed to teaching in the elementary school.

Myrtle Heinle Schmid Memorial Scholarship - (value varies) scholarship to an Elementary Education student with
preference given to a student from the Foster/Eddy County region of North Dakota. The student should be in good
academic standing and show promise as an Elementary Education teacher.

Gladys and Ella F. Jones Memorial Scholarship - $250 scholarship is awarded to a VSCU student who is a
prospective elementary teacher in financial need. The student must be a North Dakota resident, high school
graduate, and citizen of good moral character.

Emma and Albert K. Goeschel Memorial Scholarship i 1-$1000 or 2-$500 (s) scholarship/s is to be awarded to an
incoming freshman with outstanding academic achievements who is intending to obtain a degree in education.

Gelia Stemen Memorial Scholarship - $200 scholarship to be awarded to a student in the LaMoure, ND area who
majors in Elementary Education.

Dr. S.0. Kolstoe Scholarship - $250 scholarship will be awarded annually to students with financial need.

Mary Stark Memorial Scholarship - $150 annual scholarship are awarded to prospective primary teachers.
Applicants must have begun their professional preparation in Elementary Education. Other qualifications are need,
scholarship, personality, and enthusiasm.

VCSU Student National Education Association - $100 scholarship awarded annually to a student who is a member
of SNEA. Qualifications include: GPA of 3.00, education major, and junior or senior status.

Janet Monroe Wendschlag & Bryan John Wendschlag Memorial Scholarship - $500 awarded annually to a student
pursuing an elementary education degree with emphasis on art and/or music.

K. Louise Fitzpatrick Scholarship - $50 scholarship.
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Borchert Memorial Scholarship - $100 scholarship for a junior or senior majoring in education. First consideration
is for a student showing promise of being a successful teacher.

Matt Edland Memorial Scholarship - $500 available to upper level students majoring in Technology Education with
a GPA of 3.00 or higher.

Avis Kautzmann Memorial Scholarship - $500 awarded each year to a senior majoring in Elementary Education.
The recipient must be a ND resident, demonstrate financial need, and show academic promise.

Alice Meyers Kluksdahl Elementary Education Scholarship - $500 for a junior or senior level student pursuing a
degree in education, grades 1-8. The applicant must show promise as an elementary education teacher, and be
dedicated to the teaching profession with a minimum GPA of 3.0.

Lindstrom-McGregor Scholarship i 1-$2,500 or 2-$1,250 awarded to an upper level student pursuing a degree in
education.

Lucille Olson Rondestvedt Lewis Memorial Scholarship i $500 to a deserving student who is majoring in
Elementary Education. This scholarship is to be awarded to a deserving student, at the sophomore level or above,
showing financial need.

Clara Smedshammer Scholarship - $500 awarded annually to an upper class student who is majoring in Elementary
Education. Other criteria for the scholarship award includes being a ND resident, showing academic promise and
maintaining a 2.5 GPA.

Myron & Jenneice Sommerfeld Scholarship - $500 for a junior or senior pursuing a degree in teacher education with
the intention of teaching school. The applicant must demonstrate a good academic performance.

Corcoran Matzke Memorial Scholarship - $500 to a student who wants to attend Valley City State University, whose
grade point average is between 2.0 and 3.0, and would like to major in Elementary Education. This scholarship is
renewable after the first year for up to nine semesters.

Geneva Magdelina Borho Memorial Scholarship i Several scholarships in the amount of $2,000 will be awarded to
students majoring in education. Applicants for the scholarship must show strong academic promise, and
demonstrate financial need. The scholarship may be renewed.

Other Scholarships availdéto students include:

Valley City State University President's Scholarship - $2 & 0sEh@larship(s).

Pansy Raykjalin & Rose Hatling Scholarship - $500 awarded annually.

VSCU Alumni Scholarship - $800 scholarships available to freshman and/or transfer education major students.

VCSU Alumni Upper-Level Scholarships - $500 scholarships available to returning education and non-education
VCSU students. To relatives of Alumni, it is requested that the relative be a parent, grandparent, aunt, uncle,
brother, sister.

V-500 Foundation Scholarship - several $1000 and $800 scholarships are available with eligibility criteria included.
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Information and applications for all scholarships available from Valley City State University are available
on-line at: http://www.vcsu.edu/financialaid/vp.htm?p=299

DEADLINE TO APPLY: January 15" previous to the upcoming academic year.

Financial Aid Information
Students who are interested in obtaining financial aid should follow these steps:

¢ The institutional code for Valley City State University is 003008.

o Apply for a PIN Number (electronic signature) at: www.pin.ed.gov

¢ Both Student and parent must each have a PIN number. Once you have applied, you will receive
this information back in 2-4 days by email.

o Gather all tax return information for 2007 federal taxes (for both student and parent).

e Goto: www.fafsa.ed.qov

¢ Download the worksheet pages/print and enter the data (keep these pages for your records).

eGo back to the 6f af s a-lineandddssrdtdeater the I8l numbers vehen t

requested.

Tuition Waivers
Waivers will not exceed the cost of tuition and are typically awarded as partial waivers.
Cultural Diversity Waiveri First consideration to Native Americans but also available to members of a culturally
diverse group defined as individuals historically under-represented (African American, American Indian, Asian

American, or Hispanic) persons of different cultural, racial or ethnic heritage.

International Student Waiver i Available to full-timenon-Uni t ed St ates Citi zens
non-citizens.

Deadline to apply is April 15" and applications are available on-line at:

http://www.vcsu.edu/financialaid/vp.htm?p=301
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SECTION VII: PROFESSIONAL ORGANIZATIONS

STUDENT ORGANIZATIONS FOR THE ELEMENTARY EDUCATION MAJOR

SNDEA (The Student North Dakota Education Association)

The SNDEA is affiliated with the NDEA and the NEA. Through the state and national organizations, the
membership is supported in facing the obstacles of the teaching profession. The following are some of the benefits
afforded those who seek membership in the organization.

1. Opportunity to earn scholarships

2. $1,000,000 worth of professional liability insurance

3. Training in leadership, discipline, interview skills, motivations, group dynamics stress
management, etc.

4. The service of NDEA/NEA attorneys should they find a need for them in protecting their
student teaching rights

5. Publications such as Today's Education, NEA Today, NDEA Journal and Education News,

and SNDEA Update
6. Other benefits afforded NDEA members

Valley City State University education majors are encouraged to join SNDEA, a professional organization that
provides liability protection for members. Membership is by completion of SNDEA forms and payment of dues.
Students must provide proof of liability protection if not a member of SNDEA while student teaching.

Pi Omega Pi

Pi Omega Pi is a national honor society (fraternity-sorority) open to future business education teachers.
Membership is by invitation only. Student must possess a 3.00 or better average in all business education courses
taken and must have declared business education to be his or her major field.

MENC - Music Educators National Conference

VSCU has a collegiate member chapter of MENC, which is open to all persons interested in music education.
There is an annual membership fee, which is paid by the student. The Music Educators Journal is the publication,
which is provided through membership. The organization sponsors in-service workshops and seminars pertaining to
all areas of music education. Members also serve as assistants at regional music contests held on the VCSU campus.

North Dakota Alliance for Health, Physical Education, Recreation, and Dance
This organization is open to all Physical Education majors and minors. Membership allows VCSU Physical

Education majors and minors participation in the organization's state functions. The state level meetings are held
during the NDEA state convention and an annual workshop held in the summer.
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SECTION VIII: PROFESSIONAL LITERATURE

SECTION VIIl: PROFESSIONAL LITERATURE

It is recommended that all students enrolled in Teacher Education quickly become acquainted with the major journals in their teaching
majors and with general teaching methodology journals and magazines.

All of those listed are available in Allen Memorial Library. This is not a complete list of professional journals available. Included,
however, are the ones selected by the faculty as being of greatest value to teacher education students.

PROFESSIONAL EDUCATION (SECONDARY AND ELEMENTARY)

Adolescence

American Education Research Journal
ATE Journal

The Arithmetic Teacher
Behavior Disorders of Children
Childhood Education

Children Today

Current Health

Education Digest

Educational Leadership
Electronic Learning
Exceptional Children

Gifted Children Quarterly
Health Education

The Horn Book

Instructor

Journal of Applied Psychology
Journal of Learning Disabilities
Journal of Reading

Journal of Teacher Education
Middle School Journal
Principal

Reading Research Quarterly
The Reading Teacher

Reading World

Science & Children

Social Education

Social Studies

Social Studies and the Young Learner
Teacher

Teaching K-8

Young Children
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Newspapers and Newsletters

AACTE Briefs

ASCD Update

ATE Newsletter

Chronicle of Higher Education
Educational Horizons

Monday Morning at AACTE
North Dakota Education NEWS
Perspective, ND Education
Reading Today

Social Studies Professional



ART

The Journal of Art
NAEA News
School Arts & Activities

BUSINESS

The AVA Journal

The Balance Sheet

The Business Education World
Delta Pi Epsilon Journal

The Journal of Business Education
N.A.B.T.E. Review

N.B.E.A. Forum

ENGLISH

English Education
English Journal

HEALTH & PE

Athletic Administration

Athletic Business

Health Education

Journal of Physical Education (JOPERD)

Recreation and Dance

Journal of School Health

Journal of Strength and Conditioning

Physician and Sports Medicine Magazine

Research Quarterly for Exercise & Sports

Strategies (AAHPERD)

Scholastic Coach/Athletic Journal

Women Sports & Fitness

Sport Discus (database, Sport Information
Resource Centre)

TECHNOLOGY EDUCATION

Industrial Education

Journal of Technology Education
School Shop

TEAM North Dakota

The Technology Teacher

COMPUTER EDUCATION
The Computing Teacher
Journal of Computers in Mathematics
& Science Teacher
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MATHEMATICS

The American Mathematical Monthly
The Arithmetic Teacher

Electronic Learning

Mathematics and Computer Education
The Mathematics Teacher

PC World

Quantum

Technological Horizons in Ed. Journal

MUSIC

The Instrumentalist

Music Educators Journal

North Dakota Music Educator
Computer Educator Journal
International Association of Jazz
Educators Journal

American Choral Directors Journal

SCIENCE

Annals,

Assoc. of American Geographers
The American Biology Teacher
Astronomy

Audubon

Discover

International Wildlife

Journal of Chemical Education
National Wildlife

Natural History

The Physics Teacher
Professional Geographer
Science

Science and Children
Science News
Science Education
Science Scope

The Science Teacher
Scientific American
Sky and Telescope
Smithsonian

SOCIAL SCIENCE
Journal of Indian Education

Social Education
Social Studies
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Valley City State University SEGS-1-07
Valley City, North Dakota Application

APPLICATION FOR ADMISSION TO TEACHER EDUCATION
After students have accumulated 30 semester hours of credit, they may apply for Admission to Teacher Education. Students must complete the
top portion of this application and accompanying forms and return them to the Education Office, Room 326, McFarland Hall.

1. Name
Last First Middle or Maiden VCSU ID # or Social Security #
2. Home Address
Street City State Zip
3. Date of Birth 4. Home & cell phone #s
5. Major(s)
6.  Minor(s)

7. Please print below the names of four full time professors at VCSU from whom you have taken courses (major or minor areas preferred but
not mandatory). Two of these professors will be selected to write a recommendation on your potential as a teacher. List the course number
and semester/year you enrolled in their courses.

Professor's Name Course Number/Name Semester/Year
1.
2.
3.
4.
8.  Are you on academic probation? ___yes ___no
Have you ever been on academic probation? _yes ____no
9. Have you ever been convicted of a felony? __yes ____no

10. Please complete all necessary requirements for Admission to Teacher Education as soon as possible.

(To be completed by the Teacher Education Office)

Full Admission Date
Conditional Admission Date
Condition:
Admission Denied Date
Date Signature of Dean of Education
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Valley City State University SEGS-1A-07
Valley City, North Dakota

CREDIT STATUS SHEET

Name VCSU ID or Social Security # Date

Valley City Address Telephone

Semester/Year Entered VCSU

Major Advisor
Major Advisor
Minor Advisor
Minor Advisor

Previous College(s) Attended

(This section to be cmpleted by the Registrar's Office)

VCSU Credits Transferred in Credits

VCSU Honor Points Transferred in Honor Points

Over-all Honor Points Average

Date Signature of Registrar
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Valley City State University SEGS-2-07
Valley City, North Dakota

PROGRAM PLANNING/ADVISOR APPROVAL FORM

Directions

Take this form to your advisor and complete the program planning as he/she directs. After your advisor signs this form, return it to the Education
Office, Room 326, McFarland Hall.

I have planned an appropriate program for

Student's Name

with major(s) in:

and minor(s) in :

At this point my best judgment is to:

Recommend the student for admission to Teacher Education.

Not recommend the student for admission to Teacher Education.

Date Advisor's Signature
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Valley City State University SEGS-3-07
Valley City, North Dakota

INSTRUCTOR'S EVALUATION OF TEACHER CANDIDATE

TO: DATE:

, majoring in , and minoring in

, has applied for admission to Teacher Education at Valley City State University. Your honest
assessment of this candidate's potential as a teacher will assist the Teacher Education Committee in acting on this application. You have been
identified by the student as a faculty member who could provide the School of Education with this insight.

Please return this form as soon as possible to the Assistant, Division of Education, Box . Thank you!

Course Enrolled In Sem. Year

POTENTIAL FOR TEACHING
Insufficient
Low Medium High Data

1. Academic
Thinking and Planning | | |

Study Skills | | |

2. Communication
Writing Skills | | |

Speaking Skills | | |

3. Personal
Responsibility | | |

Dependability | | |

Cooperative Attitude | | |

Initiative | | |

4.  General Promise as a Teacher | | |

5. Comments, suggestions and recommendations concerning the suitability of this candidate
as a teacher.

6.  Should this student be encouraged to become a teacher?

No ; Doubtful ; Probably ;Yes

Date Instructor
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Valley City State University SEGS-4-07
Valley City, North Dakota

WRITTEN COMMUNICATION EVALUATION

Date Name VCSU ID or Social Security #

Written Communication

Grade
English 110
English 120
| DO RECOMMEND; | DO NOT RECOMMEND

this student for admission to teacher education. If (do not), please indicate why in the space provided below.

Date English Department Signature
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Valley City State University SEGS-4A-07
Valley City, North Dakota
ORAL COMMUNICATION EVALUATION

Date Name

Oral Communication

1 DO RECOMMEND;

1 DO RECOMMEND CONDITIONALLY;

1 DO NOT RECOMMEND;

this student for admission to Teacher Education. If DO NOT or CONDITIONALLY, please indicate why in the space provided below.

Faculty Signature

(See reverse side for evaluation results.)
Evaluation Sheet
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Student Name Class Rank

Major

Minor

Test Administrator

DIRECTIONS: Present a passage (separate sheet) for student to read. Note and record any articulation or voice abnormalities below.

. ARTICULATION

Acceptable

r other

Dialectical Variation

Enunciation

Comments

Il.  VOICE QUALITY

Acceptable

nasal hoarse

denasal other

Pitch

Rate

Volume

Comments
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Valley City State University SEGS -6-07
Valley City, ND

INTRODUCTION TO EDUCATION
STUDENT EVALUATION

Student's Name School

Teacher's Name Date

At the termination of the assignment, the teacher is required to evaluate the student by circling the items
on the scale bel ow. Pl ease circle ANot Applicabl
demonstrate the attribute during this experience.

Target: Teacher candidateflecs thorough pedagogical and professiceediness for a student entering teacher
education preparatiorcceptable:Teacher candidate knows and apbiti@sd knowledge and skillnacceptable:
Teacher candidate haxt mastered the pedagogical and profeddinawledge and skitiscessarfpr introductory
level preservice teaching.

Not
Target Acceptable Unacceptable Appl:?:able
1. SensefoResponsibility/Dependability 5 4 3 2 1 0
2. Enthusiasm and Séffitiative 5 4 3 2 1 0
3. Fairness and Belief that All Stot$ can Learn 5 4 3 2 1 0
4.  Professional Appearance and Demeanor 5 4 3 2 1 0
5.  Uses Technology Appropriately 5 4 3 2 1 0
6. Collaboration, Ethics, and Relationships 5 4 3 2 1 0
7. General Promise as a Teacher 5 4 3 2 1 0

NOTE: The student may request to review this form.
Cooperating Teacher Comments:

Cooperating Teacher Signature Date

(Numbers 8.2 are foWCSU Faculty use only VCSU students will t#ato their peers in class and receive faculty and peer evaluations.)

8.  Ability toPlanand Organize Lessons for Learning 5 4 3 2 1 0
9.  Ability tdmplement Appropriate Teaching Strategies 5 4 3 2 1 0
10. Ability to Formally and brfmallyEvaluate Student Progress 5 4 3 2 1 0
11. Reflectson Lessons Taught to Enhance Future Student Learning 5 4 3 2 1 0
12. General Promise as a Teacher 5 4 3 2 1 0
VCSU Introduction to Education Instructor Date
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Valey City State University SEGS11-07
Valley City, North Dakota

EDUC 337 PREK OBSERVATION AN D ASSESSMENT
STUDENT EVALUATION

Student's Name School

Teacher's Name Date

At the termination of the assignmeng, director is requested to evaluate the student by checking the items
on the scale below. NOTE: This appraisal WILL NOT be kept confidential. When completed, it may be
reviewed by the student.

Target: Teacher candidate reflects thorough pedagogicabfeasimnal readiness for the next experience
as a student teachacceptable:Teacher candidate knows and applies broad knowledge and skill.
Unacceptable:Teacher candidate has not mastered the pedagogical and professional knowledge and skills

necessarfpr the next field experience as a student teacher.
Not
Target Acceptable  Unacceptable Applicable

I. Relationship With Teacher

A . COOPETAtIVENESS ....ooveeiiiiiiiiiiieee et e e 5 4 3 2 1 0
B. ENthuSIiasm ...........oovviiiiiiiie e 5 4 3 2 1 0
C. FIEXIDIlItY ..o 5 4 3 2 1 0

II. Relationship With Children

A. Interest in Children .......oooooveeveeeeiee e e 5 4 3 2 1 0
B. CONIO ..o e e e e e 5 4 3 2 1 0
3. Children's Reaction to Aid ........cocuvvvevns e 5 4 3 2 1 0

I1l. In-Class Asdiance

A. Tutorial ADIlity .........ooviiiiii e 5 4 3 2 1 0
B. Supervision of Children ..........ccccccceiiiiiiieeennn. 5 4 3 2 1 0
C. HOUSEKEEPING .o e 5 4 3 2 1 0

IV. Teaching Skills

A. Lesson Planning .............eeeeeeeeeeieiiiiiiieeeieeeeeneeee, 5 4 3 2 1 0
B. Lesson Implementing .......cccccccevveviviiiiiiieeeeeennenn. 5 4 3 2 1 0
C. Evaluating Learning ..........ccoeevvvvvieisscmmccccmenns 5 4 3 2 1 0
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D. Classroom Management ..................cooe s

E. DisCipline ... e

V. Other Factors

A. AtendancCe .......cooveeeviiieen,
B. Punaality .........ccoooiiiiiiiiiiiiiie

C.INIALIVE ..eeeeeeeeeeeeeeeee e

COMMENTS:

Date

Signature
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Valley City State University SEGS-8-07
Valley City, North Dakota

EDUCATION PRACTICUM
STUDENT EVALUATION

Student's Name School

Teacher's Name Date

At the termination of the assignment, the teacher is required to evaluate the student by circling the items on the scale

bel ow. Pl ease circle fiNot Applicabledo if the student
this experience.

Target: Teaber candidateeflecs thorough pedagogicand professional readiness for the next experience as a student
teacher.Acceptable:Teacher candidateows and applidsroad knowledge and skillnacceptable: Teacher

candidate hast mastered the pedagagiand professionaiowledge and skills necessary for the next field experience
as a student teacher.

Target Acceptable UnacceptabIeAppIi’:l:ZLIe
1. Sense of Responsibility/Dependability 5 4 3 2 1 0
2. Enthusiasm and Initia# 5 4 3 2 1 0
3. Fairness and Belief that All Students can Learn 5 4 3 2 1 0
4. Professional Appearance and Demeanor 5 4 3 2 1 0
5. Uses Technology Appropriately 5 4 3 2 1 0
6. Collaboration, Ethics, and Relationships 5 4 3 2 1 0
7. General Promise asTeacher 5 4 3 2 1 0
8. Ability toPlan and Organize Lessons for Learning 5 4 3 2 1 0
9. Ability tolmplement Appropriate Teaching Strategies 5 4 3 2 1 0
10.Ability to Formally and InformalBvaluate Student Progress 5 4 3 2 1 0
11.Reflectson Lessons Taught to Enhance Future Student Learnfng 4 3 2 1 0

NOTE: The student may request to review this form.

Comments:

Date Signature
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Valley City State University SEGS-9-07
Valley City, North Dakota

EDUC 431/432, READING PRACTICUM
STUDENT EVALUATION

Student's Name Semester

Supervising Reading Specialist

School

At the termination of the practicum, the supervising teacher and the university supervisor both complete this form. The
evaluation is shared with the student, and the form is then placed on file in the School of Education and Graduate studies.

Target Acceptable Unacceptable

Attendance as Scheduled 5 4 3 2

Punctuality 5 4 3 2
Responsibility 5 4 3 2
Cooperation 5 4 3 2

Teaching Knowledge & Skills

Planning Instruction 5 4 3 2

Implementing Learning Experience 5 4 3 2

Evaluating Learning 5 4 3 2
Attitude 5 4 3 2
Professional Appearance 5 4 3 2
Comments:

Date

Signature of Supervising Teacher

Signature of University Supervisor
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Descriptors for EDUC 431/432 Reading Practicum

OUTSTANDING: The practicum student consistently performs in an active, accurate, creative, and independent
manner. The practicum student demonstrate s t he abi l ity to synthesize and eval
Lesson planning is consistently excellent and includes creative ideas, use of technology, and a variety of methods.

ABOVE AVERAGE: The student often demonstrates creative though and independence, but does not give
evidence of consistency in excellence. Lesson planning is very good and includes technological support and a
variety of methods.

AVERAGE: The student meets the basic expectations of the instructor, usually shows little initiative in attacking
new problems, and indicates some progress in individual development. Lesson plans are satisfactory and include
some variety and technological support.

BELOW AVERAGE: The student demonstrates an inability to fully master the basic requirements of teaching
reading, but does not give indication of minimal growth expectations. Lesson plans are incomplete and show no
creativity, variety of methodology and technological support.

F-FAILURE: The student fails to meet the minimum course requirements. Lesson planning is inconsistent and
incomplete.

I-INCOMPLETE: The student fails to complete the course.
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Valley City State University SEGS 110-07
Valley City, North Dakota

EDUC 35271 Culturally Diverse Practicum

Name

Host School

Location

Date of Practicum

Cooperating Teacher

University Supervisor

Date 25 hours are completed

Date of completion: submissionof5-1 0 page refl ective paper
Teacher Education File

Student Signature Date

University Supervisor Signature Date
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Valley City State University SEGS 111-07
Valley City, North Dakota

Educ 352 Cultural Diversity Practicum: Student Evaluation

The student assigned to your classroom is expected to assist you for a minimum of 25 hours. Once the required hours have been
completed, please complete this form by filling in all relevant information and including a narrative of the work accomplished by the
practicum student.

Student 6s Name: School:

Teacher 6s Name: Date:

Target Acceptable Unacceptable

1. Sense of Responsibility/Dependability 5 4 3 2 1
2. Enthusiasm and Initiative 5 4 3 2 1
3. Fairness and Belief that All Students can Learn 5 4 3 2 1
4. Professional Appearance and Demeanor 5 4 3 2 1
5. Tolerance, Acceptance, Respect, and awareness of Diversity 5 4 3 2 1
6. Collaboration, Ethics, and Relationships 5 4 3 2 1
7. General Promise as a Teacher 5 4 3 2 1

NOTE: The student may request to review this form

Date:

Classroom Teacheroés Signatur e:

Please write a brief narrative of the responsibilities completed by the practicum student during your period of supervision.
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Valley City State University SEGS 12-07
Valley City, ND Professional Dispositions

Student 6s Name

Course/Field Experience Date:

Professional Conduct Toward StudentsCandidates work with students by:
Acceptable Unacceptable  N/AComments

Being fair and just

Showing respect and value to all students

Showing respect for cultural and family
traditions of all students

Exhibiting the belief that all
students can learn

Professional Practice: Candidates follow expected professional standards of practice by:

Acceptable Unacceptable  N/A Comments
Being responsible and accountable for
decisions and actions

Complying with course and program
policies and expectations

Being punctual and prepared for class
Modeling professional ethics

Listening to others and being reflective
for growth and improvement

Professional Conduct Toward Professional ColleaguesCandidates demonstrate proper respect to colleagues by:

Acceptable Unacceptable N/A Comments
Working collaboratively with equitable
treatment of all professional colleagues

Listening to others and being respectful to
colleagues in the school system

Professional Conduct Toward Parents and the General CommunityCandidates support the school system and
community by:

Acceptable Unacceptable N/AComments
Making the effort to communicate with
parents about their children _
Making the effort to understand and respect
the values and traditions of diverse cultures _
Cooperating teacher signature: Date:
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Valley City State University SEGS-14-07
Valley City, ND

PROFESSIONAL DISPOSITION GROWTH PLAN

Student

Faculty/staff

Advisor

Course Date

Area of concern:
Setting of concern:
Date of concern:

Observation:

Actions of the faculty/staff:

Actions/Response of the student:

List of attachments relating to the concern:

| agree to be involved in a Professional Disposition Growth Plan including a timeline.

I do not wish to be involved in a Professional Disposition Growth Plan including a timeline.
My signature acknowledges that | have read and responded to the Professional Disposition Growth Plan.

Student signature Date

Faculty/staff signature Date

Growth Plan and Timeline

Follow up visit: Who

Date Time Location
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APPENDIX C

STUDENT TEACHING
FORMS



Valley City State University SEGS 507
Valley City, North Dakota

STUDENT TEACHING APPLICATION INSTRUCTIONS

The application to student teach must be completed and submitted on or before the deadline date if the student is to be
considered. The deadline date will be posted in the Education Office. You may bring your application, autobiography
and Information on Mjors and Minors with you when you interview with the Director of Student Teaching. Be sure

your name is on all forms you submit. We suggest preparing and saving all paperwork on your computer. You may also
e-mail your autobiography and InformatiorMajors and Minors togene.groth@vcsu.edual.olson@vcsu.edu

Where appropriate, suggested changes will be reviewed with the applicant.

THE APPLICATION MUST INCLUDE THE FOLLOWING;
A. TheSEGS1607, Student Teacher Application, form
1) Complete everything on this forncept the blanks marked "for office useloy 6 .

B. Autobiography (Must Be Typed)

1) Spend some time on this as it serves as an introduction to your cooperating teacher and your university
supervisor.

2) Write an autobiography that will be interestimhinformative to your cooperating teacher and to your
university supervisor. Topics to be covered include your name, hometown, schooling, travel, and past
activities. You may want to include information about teaching experience/s you havedimib{esg.,
instruction, recreation programs, camps, lifeguard, scouts, etc.). Try to complete the autobiography on
one page, double or singpgcedBe neat, precise, and use proper grammar and punctuation.

C. On a separate sheet, ligbrmation on Mjors and Minors(Must Be Typed)
1) Identify teaching major(s) and list the course prefix, number, title, and credit hours of courses taken to
fulfill your major.
2) Identify teaching minor(s) and list the course prefix, number, title, and credif bourses taken to
fulfill your minor.
Example: EDUC 458 Current Issues & Trends in EducatidsCredits

D. Elementary Education majersbtain signaturmdicating completion of EDUC 350, Practicum, and submit this
form with the other studetgaching forms.

Applicantds Name

Semester/Year Taken VCSU I nstructords Signature

E. Interview withDirector of Student Teaching
1) Signup sheets for student teaching interviews will be posted in the Education Office (Room 326,
McFarland Hall). During the interview, a review will be made of your teacher education file and a
determination made redang requirements for student teaching.
2) The Teacher Education Committee will make the final decision on acceptance into student teaching and
approval of student teaching location(s).

F. Photos
1) At the time of your interview, be prepared to hav®® paken of yourself.

YOU MUST BE ADMITTED TO TEACHER EDUCATION BEFORE YOU WILL BE ALLOWED TO

STUDENT TEACH. IF YOU ARE IN DOUBT AS TO YOUR STATUS FOR ADMISSION TO TEACHER
EDUCTION, PLEASE CHECK WITH THE EDUCATION OFFICE.
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Valley City State University SEGS-16-07
Valley City, North Dakota

STUDENT TEACHING APPLICATION

Name Male_  Female
ID# or  Social Security Number - -
_ Fall semester, 20 5 semester hours
__ Spring Semester, 20 10 semester hours

College Address
Student Box # Local Phone
Cell Phone

Home Address

High School you Graduated From

College Advisor

Major
Elementary Secondary
1* Major 1* Minor
2" Major 2" Minor

Grade Preference
1% Choice 2" Choice

Location Preference
1% Choice 2" Choice

Other Information - If you are requeting out of state placement please give reasons for this request.

For Official Use Only
Total Credit Hours

General GPA

Signature of Vice President of Student Affairs

Signature of Director of Student Teaching
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Valley City State University
Valley City, North Dakota

Student Teaching Observation Report

Student Teacher

School

Date

Lesson Topic

University Supervisor
Grade/Subject

Cooperating Teacher

SEGS-17-07

Please circle the number which describes the student teacher. Progressreport: 3si gni f i es @ de m@sigsifies at ed pr ogr ¢
fattempted but laiognidfeimemstim@# eedi@dimfoi es fino opportunity to demon
Comments (Professionalism, Relationship, Attitude, etc.)
Planning

3 2 1 0 Identifies objectives for instruction

3 2 1 0 Preparesappropriate lesson plan

3 2 1 0 Shows creativity in lesson design

3 21 0Considers studentsod interesgts, n

3 2 1 0 Assemblesall needed materials

3 2 1 0 Provides for active student involvement

3 2 1 0 Considers appropriate use of reinforcing activities

3 2 1 0 Plansforvariety of teaching strategies & resources

Implementing

3 2 1 0 Provides effective introduction

3 2 1 0 Follows lesson plan sequence in instruction

32 1 0 Meets studentsd developmental ne

3 2 1 0 Speaksclearly and effectively

3 2 1 0 Displaysenthusiasm

3 2 1 0 Provides directions/explanations in a clear, direct manner

3 2 1 0 Usepositive & productive classroom management techniques

3 2 1 0 Usestechnology appropriately

3 2 1 0 Demonstrates effective questioning skills

3 2 1 0 Utilizes opportunities for impromptu teaching

3 2 1 0 Demonstrates understanding of diverse cultures

3 2 1 0 Isaware of physical environmental factors

3 2 1 0 Understands content of lesson

3 2 1 0 Appliesclosure techniques

Evaluating
2 1 0 Checks for understanding and re-teaches when necessary
3 21 0 Determines studentsd attai hment
3 2 1 0 Shares evaluation results with students in appropriate manner

White Copy to Teacher Education Office
Yellow Copy to Student Teacher

51



Valley Qi State University SEGS1807
Valley City, North Dakota
STUDENT TEACHER PROGRESS EVALUATION FORM

Student Teacher Sem/Yr t/GEdgetaught

School & Town University Supervisor

Under the Family Education & Privacy Act of 1974, the student has the right of inspectiondareview of this

document.

Directions: For each of the items beldivele the numberwhich describes the student teacher as a preprofessional. This
progress report is very important for the cooperating teacher, student teacher, and universityoscp@rvisoicate about

at the time of the thregeek and sevemeek evaluations. Thank you for serving as a cooperating teacher for this VCSU student
teacher. We truly appreciate your time and effort in making this experience possible.

Target: (T) Teachecandidate reflects pedagogical and professional readiness for effective entry into the teaching profession.
Acceptable:(A) Teacher candidate is making progress toward completion of their experience and prepéiraam for 1
teaching.Unacceptable:(U) Teacher candidate lacks the pedagogical and professional knowledge and skills necessary for entr
level teaching.

Mm ®» O (M (AYY)
l. PERSONAL & PROFESSIONAL PRACTICE 3weeks 7 weeks

1. Sense of Responsibility/Dependability 54 321 54 321
2. Oral Expression and Effectiveness of Speech 54 321 54 321
3.  Written Expression 54 32 1 54 32 1
4. Critical Thinking Skills 54 32 1 54 32 1
5. Tact and Judgment 54 32 1 54 32 1
6. Reflective Response to Feedback 54 32 1 54 32 1
7. Enthusiasm and Sdffitiative 54 32 1 54 32 1
8. Fairness and Belief that All Students Can Learn 54 321 54 321
9. Professional Appearance and Demeanor 54 321 54 321
10. Commitment to Profession 54 321 54 321
11. General Promise as a Teacher 54 321 54 321

Il CLASSROOM MANAGEMENT AND TEACHING COMPETENCE

1. Knowledge of Subject Matter Content 54 32 1 54 32 1
2. Lesson Goals Caoect with School Curriculum and State Standardss 4 32 1 54 321
3. Ability toPlanand Organize Lessons for Learning 54 32 1 54 32 1
4.  Ability tdmplement Appropriate Teaching Strategies 54 32 1 54 32 1
5. Ability to Formally and Informaltyaluate Student Progress 54 32 1 54 32 1
6. Reflectson Teaching to Enhance Student Learning in the Future 5 4 32 1 54 32 1
7. Uses Technology Appriately 54 321 54 321
8. Uses Verbal and Neverbal Communication to Motivate Students 5 4 32 1 54 321
9. Rapport with Students 54 321 54 321
10. Organization and Classroom Management 54321 54 321
11. General Quality of Work 54 32 1 54 32 1
12. Collaboration, Relationships, & Ethics 54 321 54 321
13. Provides Developmentally Appropriate Activities and Assignments 4 32 1 54 32 1
14. Fosters a Positive Learning Environment for Student Interaction 5 4 32 1 54 32 1
15. Adapts to Diverse Needs and Backgrounds of All Learners 54 321 54 321

SPECIFICCOMIENTS MAY BE TYPED AND ATTACHED ON YOUR SCHOOLG®S
AFTER THE COMPLETION OF THE FIVE DISCIPLINE SPECIFIC COMPETENCIES EVALUATED ON THE
SECOND PAGE.

PAGE 1of progress evaluation
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Valley City State University SEGS18A07
Valley City, North Dakota
STUDENT TEACHER PROGRESS EVALUATION FORM

Student Teacher Sem/Yr Subject/Grade Taught

School & Town University Supervisor

Under the Family Education & Privacy Act of 1974, the student has the right of inspection and review of this

document.

Directions: For each die items belovgjrcle the numberwhich describes the student teacher as a preprofessional. This
progress report is very important for the cooperating teacher, student teacher, and university supervisor to communicate abou
at the time of the thregeek ad seveiweek evaluations. Thank you for serving as a cooperating teacher for this VCSU student
teacher. We truly appreciate your time and effort in making this experience possible.

Target: (T) Teacher candidate reflects pedagogical and professiimessdadeffective entry into the teaching profession.
Acceptable:(A) Teacher candidate is making progress toward completion of their experience and prepéiraam for 1
teaching.Unacceptable:(U) Teacher candidate lacks the pedagogical andiprafeknowledge and skills necessary for entry

level teaching.

Mm ® O Mm ® O
l. PERSONAL & PROFESSIONAL PRACTICE 2 weeks 3% weeks
1. Sense of Responsibility/Dependability 54 321 54 321
2. Oral Expression and Effectiveness of Speech 54 321 54 321
3.  Written Expression 54 32 1 54 321
4. Critical Thinking Skills 54 32 1 54 32 1
5. Tact and Judgment 54 32 1 54 32 1
6. Reflective Response to Feedback 54 32 1 54 32 1
7. Enthusiasm and Séffitiative 54 321 54 321
8. Fairness and Belief that All Students Can Learn 54 321 54 321
9. Professional Appearance and Demeanor 54 321 54 321
10. Commitment to Profession 54 321 54 321
11. General Prose as a Teacher 54 321 54 321

Il CLASSROOM MANAGEMENT AND TEACHING COMPETENCE

1. Knowledge of Subject Matter Content 54 32 1 54 32 1
2. Lesson Goals Connect with School Curriculum and State Standarfls4 3 2 1 54 321
3. Ability toPlanand Organize Lessons for Learning 54 32 1 54 32 1
4.  Ability tdmplement Appropriate Teaching Strategies 54 32 1 54 32 1
5.  Ability to Formally and InfoallyEvaluate Student Progress 54 32 1 54 32 1
6. Reflectson Teaching to Enhance Student Learning in the Future 5 4 32 1 54 32 1
7. Uses Technology Appropriately 54 321 54 321
8. Uses Verbal and Nolerbal Communication to Motivate Students 5 4 32 1 54 321
9. Rapport with Students 54 321 54 321
10. Organization and Classroom Management 54 321 54 321
11. General Quality of Whr 54 32 1 54 32 1
12. Collaboration, Relationships, & Ethics 54 321 54 321
13. Provides Developmentally Appropriate Activities and Assignments 4 32 1 54 32 1
14. Fosters &ositive Learning Environment for Student Interaction 5 4 32 1 54 32 1
15. Adapts to Diverse Needs and Backgrounds of All Learners 54 321 54 321

SPECIFI C COMMENTS MAY BE TYPED AND ATTADAREDMRWRITTERUR SCHC
AFTER THE COMPLETION OF THE FIVE DISCIPLINE SPECIFIC COMPETENCIES EVALUATED ON THE
SECOND PAGE.

PAGE 1of progress evaluation
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Valley City State University
Valley City, North Dakota
STUDENT TEACHER PROGRESS EVALUATION FORM

Content specific progress report, page 2.

ELEMENTARY EDUCATION STUDENT TEACHING EXPERIENCE

Mm ® O Mm
[ll. DISCIPLINE SPECIFIC COMPETENCIES 3weeks 7 weeks
1. Effectively applies knowledge of teaching language arts 54 32 1 54 32 1
2. Effectively applies knowledge of teaching science 54 32 1 54 321
3. Effectively applies knowledge of teaching social studies 54 32 1 54 321
4. Effectively applies knowledge of teaching mathematics 54 321 54 32 1
5. Integrates concepts from various content areas 54 321 54 321

OTHER COMMENTS: (If you need more room for comments please use the back of this evaluation form.)

(V)

Cooperating Teacher School/Address

PAGE 2of progress evaluation
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Valley City State University
Valley City, North Dakota
STUDENT TEACHER PROGRESS EVALUATION FORM

Content specific progress report, page 2.

EARLY CHILDHOOD EDUCATION STUDENT TEACHING EXPERIENCE

Mm @K L Mm @A L)
[ll. DISCIPLINE SPECIFIC COMPETENCIES 2 weeks 3Y2 weeks
1. Promotes child del@ment and learning (NAEYC Standard 1) 54 32 1 54 32 1
2. Help build family and community relationships (NAEYC Standard2) 4 32 1 54 321
3. Observes, documents, and assesses to support young children and
Familie{NAEYC Standard 3) 54321 54321
4. Connects with children, integrates meaningful curriculum, and
Supports learners (NAEYC Standard 4) 54 32 1 54 32 1
5. Becomes a professional (NAEYC Standard 5) 54 321 54 32 1

OTHER COMMENTS: (If you need more room for comments please use the back of this evaluation form.)

Cooperating Teacher School/Address

PAGE 2of progress evaluation
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Valley City State University
Valley @y, North Dakota
STUDENT TEACHER PROGRESS EVALUATION FORM

Content specific progress report, page 2.

ART EDUCATION STUDENT TEACHING EXPERIENCE

Mm ® O Mm ® O
lll.  DISCIPLINE SPECIFIC COMPETENCIES 3weeks 7 weeks
1. Relates Art history to studio activities 54 32 1 54 32 1
2. Guides learners to share intentions anaeaning in their artwork 5 4 32 1 54 321
3. Demonstrates proficiency in a broad range of media 54 321 54 321
4. Makes connections between visual arts and other disciplines 54 32 1 54 32 1
5. Integrates understanding of visual language in studio activites 5 4 32 1 54 32 1

OTHER COMMENTS: (If you need more room for comments please use the back of this evaluation form.)

Cooperating Teacher School/Address

PAGE 2of progress evaluation
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Valley City State University
Valley City, North Dakota
STUDENT TEACHER PROGRESS EVALUATION FORM

Content specific progress report, page 2.

BUSINESSEDUCATION STUDENT TEACHING EXPERIENCE

Mm @K L Mm @A L)
[ll.__ DISCIPLINE SPECIFIC COMPETENCIES 3 weeks 7 weeks

1. Demonstrates knowledge of and aliiteach all required

business subjects. 54 321 54 321
2. Models safety and ethical behavior in the business education classrobm3 2 1 54 321
3. Models the use of inquiry to help students construct business

understanding. 54 321 54 321
4. Promotes student understanding of the business and society relatonghif.2 1 54 32 1
5. Uses student assessment in business to guide/change instructions 4 32 1 54321

OTHER COMMENTS: (If you need more room for comments please use the back of this evaluation form.)

Cooperating Teacher School/Address

PAGE 2of progress evaluation
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Valley City State University
Valley City, Ngh Dakota
STUDENT TEACHER PROGRESS EVALUATION FORM

Content specific progress report, page 2.

ENGLISH EDUCATION STUDENT TEACHING EXPERIENCE

Mm ® O Mm ® O
[ll. DISCIPLINE SPECIFIC COMPETENCIES 3 weeks 7 weeks
1. Demonstrates ability to introduce and guide students through
processased writing. 54 32 1 54 32 1

2. Demonstrates ability to think critically about language and literature,
and to instill this critical awareness in students. 54 32 1 54 321

3. Demonstrates ability to plan instruction that integrates all six language
arts (readingyriting, speaking, listening, viewing, visually represenng) 32 1 54 32 1

4. Demonstrates ability to identify and use resources, and guide students
in locating and using resources, appropriate to course content. 5 4 32 1 54 321

5. Demonstrates thorough knowledge of state and national standards
in Reading, Writing, Speaking, and Listening. 54 32 1 54 32 1

OTHER COMMENTS: (If you need more room for comments please use the thésleedluation form.)

Cooperating Teacher School/Address

PAGE 2 of progress evaluation
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Valley City State University
Valley City, North Dakota
STUDENT TEACHER PROGRESS EVALUATION FORM

Content specific progress report, page 2.
HISTORY/SOCIAL SCIENCE EDUCATION STUDENT TEACHING EXPERIENCE

m ®» L m » L
lll. __DISCIPLINE SPECIFIC COMPETENCIES 3 weeks 7 weeks

1. Demonstrates ability to identify broad, conceptual questions and use
them to shape approaches to history/social science. 54 32 1 54 32 1

2. Demonstrates ability to identify and interpret pyirsaunrces, engage
students with these sources, and integrate them into the course céntént32 1 54 32 1

3. Demonstrates ability to think as a historian and/or social scientist and
guide students in developing those perspectives. 54 32 1 54 32 1

4. Demonstrates ability to identify and use resources, and assist students in
locating and using resources, appropriate to course content. 54 32 1 54 32 1

5. Demonstrates thorough knowledge oksazid national standards in
History/Social Science. 54 321 54 321

OTHER COMMENTS: (If you need more room for comments please use the back of this evaluation form.)

Cooperating Teacher School/Address

PAGE 2of progress evaluation
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Valley City State University
Valley City, North Dakota
STUDENT TEACHER PROGRESS EVALUATION FORM

Content specific progress report, page 2.

MATH EDUCATION STUDENT TEACHING EXPERIENCE

Mm @K L Mm @A L)
[ll.__ DISCIPLINE SPECIFIC COMPETENCIES 3 weeks 7 weeks

1. Teaches mathematics watjuityin mindfi highexpecttions

and strong support for all students. 54 32 1 54 32 1
2. Develops understanding of whatdents know and need to learn,

then challengemdsupports students learn it well. 54 321 54 321
3. Assessmesitsupport the learning of important mathematics

and furnish useful information to both teachers and students. 54 321 54 321

4. Teaches studentslaarn mathematics with understanding, actively
building new knowledge from expade and prior knowledge. 54 32 1 54 32 1

5. Demonstrates understanding that the mathematigsutum is more

than acollection of activities: it is coherdéatused on important
mathematics, and well articulated. 54 321 54 321

OTHER COMMENTS: (If you need more room for comments please use the back of this evaluation form.)

Cooperating Teacher School/Address

AGE 2 of progress evaluation
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Valley City State University
Valley CityNorth Dakota
STUDENT TEACHER PROGRESS EVALUATION FORM

Content specific progress report, page 2.

MUSIC EDUCATION STUDENT TEACHING EXPERIENCE

Mm ® O Mm ® O
lll.  DISCIPLINE SPECIFIC COMPETENCIES 3weeks 7 weeks
1. Utilizes keyboard/vocal skills sufficient to lead the class. 54 32 1 54 321
2. Utilizes instrument pling skills sufficient to lead the class. 54 32 1 54 321
3. Listens to, detects and corrects errors efficiently and accurately. 5 4 32 1 54 321
4. Utilizes conducting skills sufficient to lead the class/ensemble. 5 4 32 1 54 32 1

5. Demonstrates a clear sense of where each lesson fits in the music
curriculum. 5 4 32 1 5 4 32 1

OTHER COMMENTS: (If you need more room for comments please use the back of thisrefaiualio

Cooperating Teacher School/Address
PAGE 2of progress evaluation
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Valley City State University
Valley City, North Dakota
STUDENT TEACHER PROGRESS EVALUATION FORM

Content specific progress report, page 2.
PHYSICAL EDUCATION /HEALTH EDUCATION STUDENT TEACHING EXPERIENCE

m » L m » L
lll. __DISCIPLINE SPECIFIC COMPETENCIES 3 weeks 7 weeks

1. Demonstrates an understanding of and ability to communicate the
subject matter in health &/or physical education contentareas. 5 4 32 1 54 32 1

2. Teaches to the level of cognitive usi@ading &/or physical ability

for the age of the health &/or physical educatiodents. 54 32 1 54 32 1
3. Uses motivational and managerial techniques to create a physically

and emotionally safe learning environment 54 321 54 321
4. Writes lesson/unit plans reflectsigte and national standards. 54 321 54 321

5. Uses both formal and informal assessment to affect subsequent
teachinglearning activities. 54 321 54 32 1

OTHER COMMENTS: (If you need more room for comments please use the back of this evaluation form.)

Cooperating Teacher School/Address

PAGE 2of progress evaluation
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Valley City State University
Valley Qi, North Dakota
STUDENT TEACHER PROGRESS EVALUATION FORM

Content specific progress report, page 2.
SCIENCE EDUCATION STUDENT TEACHING EXPERIENCE

M ®» L) m ®» O
lll. __DISCIPLINE SPECIFIC COMPETENCIES 3 weeks 7 weeks

1. Demonstrates knowledge of and ability to teach the nature of sciebcel 32 1 54 321

2. Models thaise of inquiry/scientific method to help students construct

science understanding. 54 32 1 54 32 1
3. Promotes student understanding of the science and society relatiGnship32 1 54 32 1
4. Uses student assesstrierscience to guide/change instruction. 54 32 1 54 32 1
5. Models safety and ethical behavior in the science classroom/labofataty.32 1 54 321

OTHER COMMENTS: (If you need more room for commentsspleae the back of this evaluation form.)

Cooperating Teacher School/Addras

PAGE 2of progress evaluation
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Valley City State University
Valley City, North Dakota

STUDENT TEACHER PROGRESS EVALUATION FORM

Content specific progrespoet, page 2.

SPANISH EDUCATION STUDENT TEACHING EXPERIENCE

Mm @K L Mm @A L)
[ll.__ DISCIPLINE SPECIFIC COMPETENCIES 3 weeks 7 weeks
l.Demonstrat dsowdbadpwaorfded ency in the target | anguage
(according to ACTFL guidelines) and models contextually
appropriate Spanish in the classroom. 54 32 1 5 4 32 1
2. Elicits target language usage in students and is able to spontaneously
interact in Spanish based on student responses. 54 32 1 5 4 32 1
3. Selfcorrects errors in own Spanish usage, and cues students to
selfcorrect themselves ngicontextually appropriate techniques. 5 4 32 1 54 321
4. Demonstrates familiarity with specific elements of culture in the
Spanistspeaking world and incorporates them in lessons. 54 321 54 321
5. Demonstratethorough knowledge of state and national standards
in Foreign Language Education. 54 32 1 54 32 1

OTHER COMMENTS: (If you need more room for comments please use the back of this evaluation form.)

Cooperating Teacher School/Address
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Valley City State University
Valley City, North Dakota
STUDENT TEACHER PROGRESS EVALUATION FORM

Content specific progress report, page 2.

TECHNOLOGY EDUCATION STUDENT TEACHING EXPERIENCE

Mm @K L Mm @A L)
[ll.__ DISCIPLINE SPECIFIC COMPETENCIES 3 weeks 7 weeks

1. Demonstrates kwdedge of technology and society within

the context of the Designed World. 54 32 1 54 32 1
2. Guides students in the design process and understanding the

attributes of design. 54 32 1 54 32 1
3. Demonstrates thelationships among technologies and

connections between other fields of study. 54 32 1 54 32 1
4. Plans, implements and evaluates curricula based upon the

Standards for Technological Literacy 54 32 1 54 32 1
5. Models safety knowledge and procedures in the technology

classroom and laboratory. 54 32 1 54 32 1

OTHER COMMENTS: (If you need more room for comments please use the back of this evaluation form.)

Cooperating Teacher School/Address

PAGE 2of progress evaluation
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Valley City State University SEGS1907
Valley City, North Dakota
STUDENT TEACHER FINAL EVALUATION FORM

Student Teacher Sem/Yr No. of Weeks Gaudgeraught

School & Town University Supervisor

Under the Family Education & Privacy Act of 1974, the studéhas the right of inspection and review of this

document.

Directions: For each of the items beldvele the numberwhich describes the student teacher as a preprofessional. It is very
important that the cooperating teacher completes this evaludtietuamit to the Education office at Valley City State

University at the end of the student teaching experience. Thank you for serving as a cooperating teacher for this VCSU studer
teacher! We truly appreciate your time and effort in making thisrexgpdssible.

Target: Teacher candidate reflects pedagogical and professional readiness for effective entry into the teaching profession.
Acceptable: Teacher candidate is making progress toward completion of their experience and prepérnatiateiacting.
Unacceptable: Teacher candidate lacks pedagogical and professional knowledge and skills necessary for entry level teaching.

Target Acceptabl  Unacceptable
. PERSONAL & PROFESSIONAL PRACTICE
1. Sense of Responsibility/Dependability 5 4 3 2 1
2. Oral Expression and Effectiveness of Speech 5 4 3 2 1
3.  Written Expression 5 4 3 2 1
4. Critical Thinking Skills 5 4 3 2 1
5. Tact andludgment 5 4 3 2 1
6. Reflective Response to Feedback 5 4 3 2 1
7. Enthusiasm and Séifitiative 5 4 3 2 1
8. Fairness and Belief that All Students Can Learn 5 4 3 2 1
9. Professional Appearance and Demeanor 5 4 3 2 1
10. Commitment to Profsion 5 4 3 2 1
11. General Promise as a Teacher 5 4 3 2 1

Il CLASSROOM MANAGEMENT AND TEACHING COMPETENCE
1. Knowledge of Subject Matter Content 5
2. Lesson Goals Connect with School Curriculum and State Standargls
3. Ability toPlanand Organize Lessons for Learning
4.  Ability tdmplement Appropriate Teaching Strategies
5. Ability to Formally and Informallyaluate Student Progress
6
7
8
9

Reflectson Teachingo Enhance Student Learning in the Future
Uses Technology Appropriately
Uses Verbal and Neverbal Communication to Motivate Students
Rapport with Students

10. Organization and Classroom Mgaraent

11. General Quality of Work

12. Collaboration, Relationships, & Ethics

13. Provides Developmentally Appropriate Activities and Assignmen

14. Fosters a Positive Learning Eorment for Student Interaction

15. Adapts to Diverse Needs and Backgrounds of All Learners

QU Gooogggl oo

O N S N NI S T > W S SN S Nt SN S N SN
WWWwWwwWwwwwwowowwww w
NNNNNNNNMNNMNNNMNNONNONON
PRRPRPRPRRPRPRPRRRRRRPRR

SPECI FI C COMMENTS MAY BE TYPED AND ATTACHED ON YOUR SCHC
AFTER THE COMPLETION OF THE FIVE DISCIPLINE SPECIEE COMPETENCIES EVALUATED ON THE
SECOND PAGE.

PAGE 1of final evaluation
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ELEMENTARY EDUCATION STUDENT TEACHING EXPERIENCE

lll.  DISCIPLINE SPECIFIC COMPETENCIES (CONTENT/CONCENTRATION AREA)

1. Effectively applies knowledge of teaching language arts 5 4 3 2 1
2. Effectively applies knowledge of teaching science 5 4 3 2 1
3. Effectively applies knowledge of teaching social studies 5 4 3 2 1
4. Effectively applies knowledge of teaching mathematics 5 4 3 2 1
5. Integrates concepts from varicostent areas 5 4 3 2 1

Please write any general comments you would like to miadat the student teachand/or include specific comments
regarding any of th@ersonal and professional dispositions, teaching pedagogy, or content competencies ewaluated
page 1 or page 2 of the final evaluation forms.

Cooperating Teacher School/Address
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EARLY CHILDHOOD EDUCATION STUDENT TEACHING EXPERIENCE

lll.  DISCIPLINE SPECIFIC COMPETENCIES (CONTENT/CONCENTRATION AREA)

1. Promotes child development and learning (NAEYC Standard 1) 5 4 3 2 1
2. Help build family and community relationships (NAEYC Standard ) 4 3 2 1
3. Observes, documents, and assesses to support young children

and families (NAEYC Standard 3) 5 4 3 2 1
4. Connects with children, integrates meaningful curriculum, and

supports learners (NAEYC Standard 4) 5 4 3 2 1
5. Becomes a professional (NAEYC Standard 5) 5 4 3 2 1

Please write any general comments you would like to ralateat the student teachand/or include specific comments
regarding any of th@ersonal and prfessional dispositions, teaching pedagogy, or content competencies evaluated on
page 1 or page 2 of the final evaluation forms.

Cooperating Teacher School/Address
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ART EDUCATION STUDENT TEACHING EXPERIENCE

lll.  DISCIPLINE SPECIFIC COMPETENCIES (CONTENT/CONCENTRATION AREA)

1. Relates Art histy to studio activities 5 4 3 2 1
2. Guides learners to share intentions and/or meaning in their artwoik 4 3 2 1
3. Demonstrates proficiency in a broad range of media 5 4 3 2 1
4. Makes connections between visual arts and other disciplines 5 4 3 2 1
5. Integrates understanding of visual language in studio activities 5 4 3 2 1

Please write any general comments you would like to make about the student teacher and/or include specific comments
regarding any of the personal and professional dgpons, teaching pedagogy, or content competencies evaluated on
page 1 or page 2 of the final evaluation forms.

Cooperating Teacher School/Address
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BUSINESS EDUCATION STUDENT TEACHING EXPERIENCE

lll.  DISCIPLINE SPECIFIC COMPETENCIES (CONTENT/CONCENTRATION AREA)

1. Demonstrates knowledgkeamd ability to teach all required
business subjects. 5 4 3 2 1

2. Models safety and ethical behavior in the business education classroom. 4 3 2 1

3. Models the use of inquiry to help students construct business

understanding. 5 4 3 2 1
4. Promotes student understanding of the business and society

relationship. 5 4 3 2 1
5. Uses student assessment in business to guide/change instruction5 4 3 2 1

Please write any general comments you would like to rmlatat the student teachand/or include specific comments
regarding any of th@ersonal and professional dispositions, teaching pedagogy, or content competencies evaluated on
page 1 or page 2 of the final evaluation forms.

Cooperating Teacher School/Address
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ENGLISH EDUCATION STUDENT TEACHING EXPERIENCE

[ll.  DISCIPLINE SPECIFIC COMPETENCIES (CONTENT/CONCENTRATION AREA)

1. Demonstrates ability to introduce and guide students through-{process
based writing. 5 4 3 2 1

2. Demonstrates ability to think critically about language and literature,
and to instill this dical awareness in students. 5 4 3 2 1

3. Demonstrates ability to plan instruction that integrates all six language
arts (reading, writing, speaking, listening, viewing, visually represénting). 4 3 2 1

4. Demonstrates ability to identify and useuregs, and guide students in
locating and using resources, appropriate to course content. 5 4 3 2 1

5. Demonstrates thorough knowledge of state and national standards in
Reading, Writing, Speaking, and Listening. 5 4 3 2 1

Please write any general comments you would like to ralateat the student teachand/or include specific comments
regarding any of th@ersonal and professional dispositions, teaching pedagogy, or content competencies evaluated on
page 1 or page 2 dhe final evaluation forms.

Cooperating Teacher School/Address
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HISTORY/SOCIAL SCIENCE EDUCATION STUDENT TEACHING EXPERIENCE

lll.  DISCIPLINE SPECIFIC COMPETENCIES (CONTENT/CONCENTRATION AREA)

1. Demonstrates ability to identify broad, conceptual questions and use
them to shape approaches to histwygial science. 5 4 3 2 1

2. Demonstrates ability to identify and interpret primary sources, engage
students with these sources, and integrate them into the course cbntent. 4 3 2 1

3. Demonstrates ability to think as a historian and/or soeiatistand
guide students in developing those perspectives. 5 4 3 2 1

4. Demonstrates ability to identify and use resources, and assist students in
locating and using resources, appropriate to course content. 5 4 3 2 1

5. Demonstrates thorougimowledge of state and national standards in
History/Social Science. 5 4 3 2 1

Please write any general comments you would like to ralateat the student teachand/or include specific comments
regarding any of th@ersonal and professional dispasits, teaching pedagogy, or content competencies evaluated on
page 1 or page 2 of the final evaluation forms.

Cooperating eacher School/Address
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MATH EDUCATION STUDENT TEACHING EXPERIENCE

lll.  DISCIPLINE SPECIFIC COMPETENCIES (CONTENT/CONCENTRATION AREA)

1. Teaches mathematics vatiuityin mind A highexpectations
and strong support for all students. 5 4 3 2 1

2. Developsanunderstanding of whatudents know and need to learn,
then challengesdsupports students learn it well. 5 4 3 2 1

3. Assessments support the learningpbrtant mathematics
and furnish useful information to both teachers and students. 5 4 3 2 1

4. Teaches studentslemrn mathematics with understanding, actively
building new knowledge from experience and prior knowledge. 5 4 3 2 1

5. Demonstates understanding that the mathematicgglum is more
than acollection of activities: it is coherdéatused on important
mathematics, and well articulated. 5 4 3 2 1

Please write any general comments you would like to ralatat the studdrteacherand/or include specific comments
regarding any of th@ersonal and professional dispositions, teaching pedagogy, or content competencies evaluated on
page 1 or page 2 of the final evaluation forms.

Cooperating Teacher School/Address
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MUSIC EDUCATION STUDENT TEACHING EXPERIENCE

lll.  DISCIPLINE SPECIFIC COMPETENCIES (CONTENT/CONCENTRATION AREA)

1. Utilizes keyboard/vocal skills sufficient to lead the class. 5 4 3 2 1
2. Utilizes instrument playing skills sufficient to lead the class. 5 4 3 2 1
3. Listens to, detects and correctsrsrefficiently and accurately. 5 4 3 2 1
4. Utilizes conducting skills sufficient to lead the class/ensemble. 5 4 3 2 1

5. Demonstrates a clear sense of where each lesson fits in the music
curriculum. 5 4 3 2 1

Please write any general commengbu would like to malabout the student teachand/or include specific comments
regarding any of th@ersonal and professional dispositions, teaching pedagogy, or content competencies evaluated on
page 1 or page 2 of the final evaluation forms.

Cooperating Teacher School/Address
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PHYSICAL ED UCATION/ HEALTH EDUCATION STUDENT TEACHING EXPERIENCE

lll.  DISCIPLINE SPECIFIC COMPETENCIES (CONTENT/CONCENTRATION AREA)

1. Demonstrates an understanding of and ability to communicate the
subject matter in health &/or physical education coatens. 5 4 3 2 1

2. Teaches to the level of cognitive understanding &/or physical ability for

the age of the health &/or physical educatiadents. 5 4 3 2 1
3. Uses motivational and managerial techniques to create a phyaically a

emotionally safe learning environment 5 4 3 2 1
4. Writes lesson/unit plans reflectstgte and national standards. 5 4 3 2 1

5. Uses both formal and informal assessment to affect subsequent
teachinglearning activities. 5 4 3 2 1

Please write any general comments you would like to ralatat the student teachand/or include specific comments
regarding any of th@ersonal and professional dispositions, teaching pedagogy, or content competencies evaluated on
page 1 ompage 2 of the final evaluation forms.

Cooperating Teacher School/Addres
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SCIENCE EDUCATION STUDENT TEACHING EXPERIENCE

lll.  DISCIPLINE SPECIFIC COMPETENCIES (CONTENT/CONCENTRATION AREA)

1. Demonstrates knowledge of and ability to teach the nature of sciebce. 4 3 2 1

2. Models the use afquiry/scientific method to help students construct

science understanding. 5 4 3 2 1
3. Promotes student understanding of the science and society relati@nship. 4 3 2 1
4. Uses student assessment in science to guide/change instruction. 5 4 3 2 1
5. Models safety and ethical behavior in the science classroom/labogatory. 4 3 2 1

Please write any general comments you would like to ralateat the student teachand/or include specific comments
regarding any of th@ersonal and professional gigsitions, teaching pedagogy, or content competencies evaluated on
page 1 or page 2 of the final evaluation forms.

Coerating Teacher School/Address
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SPANISH EDUCATION STUDENT TEACHING EXPERIENCE

lll.  DISCIPLINE SPECIFIC COMPETENCIES (CONTENT/CONCENTRATION AREA)

1. Demonstrat d owdadvwvaorfded ency in the target | anguage
(according to ACTFL guidelines) and models contextually
appropriate Spanish in the classroom. 5 4 3 2 1

2. Elicits target language usage in students and is able to spontaneously
interact in Spanish basmdstudent responses. 5 4 3 2 1

3. Selfcorrects errors in own Spanish usage, and cues students to
selfcorrect themselves using contextually appropriate techniques5 4 3 2 1

4. Demonstrates familiarity with specific elements of cultur in th
Spanistspeaking world and incorporates them in lessons. 5 4 3 2 1

5. Demonstrates thorough knowledge of state and national standards
in Foreign Language Education. 5 4 3 2 1

Please write any general comments you would like to rmlaget the student teacheand/or include specific comments
regarding any of th@ersonal and professional dispositions, teaching pedagogy, or content competencies evaluated on
page 1 or page 2 of the final evaluation forms.

Cooperating Teacher School/Address
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TECHNOLOGY EDUCATION STUDENT TEACHING EXPERIENCE

[ll.  DISCIPLINE SPECIFIC COMPETENCIES (CONTENT/CONCENTRATION AREA)

1. Demonstrates knowledge of technology and society within
the context of the Designed World. 5 4 3 2 1

2. Guides students in the design process and understanding the
attributes bdesign. 5 4 3 2 1

3. Demonstrates the relationships among technologies and
connections between other fields of study. 5 4 3 2 1

4. Plans, implements and evaluates curricula based upon the
Standards for Technological Literacy 5 4 3 2 1

5. Modds safety knowledge and procedures in the technology
classroom and laboratory. 5 4 3 2 1

Please write any general comments you would like to ralateat the student teachand/or include specific comments
regarding any of th@ersonal and professiahdispositions, teaching pedagogy, or content competencies evaluated on page 1 or
page 2 of the final evaluation forms.

Cooperating Teacher School/Address
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APPENDIX D

POSITION DESCRIPTION
DEAN,
SCHOOL OF EDUCATION
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POSITION DESCRIPTION: Dean, School of Education

The Dean of the School of Education is responsible for the direct supervision and administration of Teacher Education.
The duties include supervision of instruction and advising, budget planning and administration, scheduling, curriculum
development, curriculum review, and related duties. The Dean makes recommendations concerning employment, retention and
promotion of faculty.

The Dean of Education duties include but are not limited to, determinations concerning admission to teacher education
and to student teaching. He or she is the responsible reporting authority for the Teacher Education Committee and serves as a
voting ex officio member of the Curriculum Committee. He or she also is responsible for the evaluation of transcripts for
transfer students and judgment concerning acceptance of transfer credit in the teacher education program. The Dean also
determines acceptability of course substitutions in major or minor curricula or professional sequences offered by the School of
Education and Graduate Studies

(This description is also published in the Valley City State University Faculty Manual
in section 302.1 Administrative Designations of Responsibility.)

80



APPENDIX E

TEACHER EDUCATION
COMMITTEE DESCRIPTION
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TEACHER EDUCA TION COMMITTEE

Section A. Membership

This committee shall consist of one (1) faculty member from each academic division; the Dean of Education and the
Director of Student Teaching. The Dean of Education and the Director of Student Teaching will be voting, ex-officio
members of the Committee. The non-voting members of the Committee shall consist of two (2) public school teachers,
one elementary and one secondary, and two students enrolled in the VCSU program, with one majoring in elementary
education and one enrolled in secondary education. The committee will be chaired by the Dean of Education. Faculty
representatives on the committee shall be selected by the Dean annually in the month of September. Membership on the
committee will be limited to faculty members who have professional preparation and experience in teacher education.
Prior to appointing members to the Committee each fall, the Dean will consult with appropriate division chairs
concerning faculty eligible to serve on the committee.

Sedion B. Responsibilities of the Committee

The Teacher Education Committee is responsible to the Dean of Education and serves as an advisory body to the
Teacher Education Program. Duties of the committee include:

1. To assist the Dean of Education and the Director of Student Teaching in the administration of admission to
teacher education, admission to student teaching and approval of site placements. The committee will, by vote,
admit to teacher education, deny admission, or grant provisional admission to teacher education. The
committee will also, after reviewing student progress, admit, by vote, students in teacher education to student
teaching or deny admission to student teaching.

2. The committee will review curricula changes including the introduction of new courses, adjustments in
programs, changes in existing courses, the addition of programs of study, which relate directly to teacher
education. The committee will provide advice and consent to the institutional Curriculum Committee
concerning any curricular proposals before that committee affecting teacher education.

3. The committee will review periodically the policies, which govern teacher education. The committee will

advise and consent to policy changes initiated by institutional committees, or the School of Education and
Graduate Studies, which directly affect the administration of the teacher education program.
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APPENDIX F

UNIT RESPONSIBLE FOR
PROFESSIONAL EDUCATION

83



UNIT RESPONSIBLE FOR PROFESSIONAL EDUCATI ON

In Valley City State University, the School of Education & Graduate Studies has primary responsibility for, and
authority over, programs, courses, and curricula related to the professional preparation of teachers.

The School of Education & Graduate Studies is an academic school of the university faculty and performs all of the
administrative, governance and instructional functions pertaining thereto. In addition, the school reviews and makes
recommendations to the university Curriculum Committee concerning all proposed curriculum changes affecting teacher
education. The school develops and monitors all policies concerning (1) admission to teacher education, (2) admission to
student teaching, (3) assignment of student teachers, and (4) recommendation of graduates for licensure.

Signed
Ellen Earle Chaffee, President
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